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ABSTRACT
The subject of this study is the educational and occupa­
tional projections of Black male delinquents in Louisiana. Similar 
information was collected for non-delinquent Black male youth which 
made a comparative analysis possible.
The data on delinquent youth were collected from the State 
Industrial Schools at Baton Rouge and Monroe. The delinquent 
sample was composed of seventy ninth and tenth grade Black males. 
The data on non-delinquent youth were collected from two urban 
areas in Louisiana from which the delinquent respondents also 
came. A junior high school and a senior high school were sam­
pled in each urban area. The non-delinquent sample was composed 
of seventy-five Black male youth in the ninth and tenth grades.
The data were collected from Pall, 1972, through Spring, 1973.
Significant differences were detected when comparing the 
educational and occupational projections of the delinquents with 
those exhibited by the non-delinquent respondents in this study*
The non-delinquent mean scores for both dimensions of educational 
projections were higher than their delinquent counterparts. The 
same differences between delinquents and non-delinquents were ob­
served for both dimensions of occupational projections that were 
reported for educational projections.
add
The explanatory power of the basic path models utilized 
in this study was found to vary considerably. Overall, the non- 
delinquent models exhibited a higher degree of explanatory power 
in comparison to their delinquent counterparts. The educational 
projection models for both groups explained more variance than the 
occupational projection models. The most powerful model in terms 
of explained variance was the one for the non-delinquent educa­
tional expectation. Furthermore, the occupational expectation 
model for delinquents was the most inefficient model, while the 
same model was still relatively efficient for non-delinquents at 
this level.
Overall, the different path models utilized were evaluated 
as a step in the right direction for three reasons. First, the 
models used in this study explained a relatively larger amount of 
variance in comparison to past studies. Second, in three of the 
four path models used, the personality group of variables had a 
noticeable mediating effect on the influence of the situational 
and control variables. Finally, the variable of deferred grati­
fication was found to have relatively larger effects for both 
groups under investigation. It was also a crucial intervening 
variable in the comparative portion of this study* However, it 
must be pointed out that only a small amount of the variance is 
accounted for by the situational and control variables utilized.
xiii
Thus, more work is needed to locate the determinants of the 
personality group of variables if the optimistic evaluation of 





The subject of this study is the educational and occupational 
projections of Black male delinquent youth in selected areas of 
Louisiana. Similar information was collected for non-delinquent 
Black male youth to make possible a comparative analysis. The 
relationships between the following variables were investigated:
(a) Perception of Opportunity,
(b) Achievement Level,
(c) Achievement Motivation,
(d) Peer Group Influence,
(e) Influence of Parents and Teachers,
(f) Deferred Gratification,
(g) Educational Projection, and
(h) Occupational Projection.
B. SIGNIFICANCE AND OBJECTIVES
Past research and publications on educational and occupa­
tional orientations have dealt mainly with four basic types of 
comparisons: (1) lower class-middle class, (2) rural-urban,
(3) Black-white, and (U) male-female. There is an absence of
1
2
of research literature concerning the specific area of this inves­
tigation. The only exception to the above statement is two articles 
and two professional papers written from data collected by this 
researcher. However, the original study conducted by this researcher 
(Azuma, 1970) focused upon only three of the eight variables men­
tioned as the focus of this study. It is the specific intent of 
this study to continue the original comparative investigation, 
incorporating additional variables and utilizing a causal framework 
for analysis.
Furthermore, numerous articles and studies have inferred a 
positive relationship between perception of opportunity and aspi­
ration level of a respondent. However, only a few studies have 
reported on the significance of perception of opportunity on 
delinquent and non-delinquent youth. It is also interesting to 
note that the traditional variables of peer group influence and 
deferred gratification have not been directly investigated in the 
majority of the research literature available in the general area 
of aspirations. Hopefully, this study will be able to contribute 
to our understanding of the effects of perception of opportunity, 
peer group influence, and deferred gratification on delinquent and 
non-delinquent educational and occupational aspiration and expec­
tation levels.
CHAPTER 11
REVIEW OF LITERATURE 
A. INTRODUCTION
The specific purpose of this study is to extend what little 
empirical information there is on the educational and occupational 
orientations of Black male delinquents.̂ " Because of this relative 
lack of research literature, the primary focus of this review will 
be on prominent theories in delinquency that can be applied to the 
subject area of this investigation. This chapter will also present 
a systematic review of past research findings that are considered 
to be relevant to either the delinquent or non-delinquent Black 
sample.
B. RELATED DEUNQUENCI THEORIES
The delinquency theories of Richard A. Cloward and Lloyd W. 
Ohlin, Albert K. Cohen, Walter B. Miller, and Gresham M. Sykes and 
David Matza can be classified as subcultural in nature. All four
^For a comprehensive listing of literature on educational 




theories deal to some extent with the normative aspects of groups
smaller than a society. In each of the theories, variability in
delinquency by social class is posited. Thus, delinquency is
viewed as primarily a phenomenon of the lower class. However,
each of these theorists treats the effects of middle-class values
on the delinquent youth in a different manner.
Albert K. Cohen (1966: 65) has addressed most of his work
in the area of delinquency to the following question:
Why is delinquency disproportionately frequent among 
lower-class youth, and why does so much of it have no 
manifest point or utility, but seem rather to proceed 
from a spirit or pure meanness, negativism, contrariness, 
and the like?
Cohen’s (1955* 17) starting point in his general theory is 
the assumption that all human action is one of problem solving.
These problems arise and are solved within an actor's "framework 
of reference" and the situation confronted. The situation includes 
the physical setting in which the actor must function, the limita­
tions of time and energy on problem solving, and the demands, 
expectations and social organization of people with whom he inter­
acts. By "framework of reference", Cohen (1955* 51-5U) is referring 
to the values possessed by an actor.
The formation of a subculture can be viewed as a solution to 
status problems. Status problems are defined by Cohen (1955* 5U) 
as "problems of achieving respect in the eyes of one's fellow." A 
person's ability to achieve status depends upon the criteria of
5
atatue applied by his peer group. These criteria of status are 
a part of a person's cultural framework of reference (Cohen,
1955: 5U).
Cohen (1955: 17) noted that delinquency occurs when lower- 
class youth reject middle-class values and take part in what is 
termed "street-corner societies" to solve their problems. "Street- 
comer societies" are viewed as delinquent subcultures that cope 
with the delinquent youth's status problems. "The delinquent sub­
culture deals with these problems by providing criteria of status 
which these youth can meet," according to Cohen (1955: 121). At 
this point, it should be noted that Cohen is emphasizing the impor­
tance of the youth's peer group in solving his status problems. 
Thus, the peer group becomes the source of criteria that directs 
the youth's quest for status.
Cohen's explanation of the formation of a delinquent sub­
culture makes it clear that the norms of a subculture are not 
learned, taught, and accepted in the same manner in which the 
delinquent youth learn to eat, sleep, dress, and speak a certain 
language. The norms of a subculture are seen as a result of 
reaction formation by lower-class youth (Cohen and Short, 1958:
21). These youth are reacting to blockage in the attainment of 
success goals valued by society at large. These goals are in the 
area of educational achievement, financial success, and occupa­
tional success or prestige. Since the lower-class youth are not
6
equipped to achieve these goals, they seek out an alternative 
status system in which they can function and achieve. This alter­
native system can take the form of a delinquent subculture that 
represents everything the middle-class system is against. The 
members of the delinquent subculture are then rejecting middle- 
class values because they are a source of frustration and anxiety 
to them.
According to this orientation, the delinquent subculture 
is a response to status problems of lower-class youth. As stated 
before, status problems relate to the achievement of respect in 
the eyes of one's peer group. Therefore, status is not an inert 
characteristic or property that a person obtains and keeps. A 
person's status is a dynamic property that can "vary with the 
point of view of whoever is doing the judging" (Cohen, 19$$:
123). When the point of view is middle-class in nature, it is 
plausible to assume that the working-class boy is concerned about
this dimension of his status. Status as defined in middle-class
2terms presents an adjustment problem to these youth. Cohen 
(19$$: 12® posits that, "to this problem of adjustment there are 
a variety of conceivable responses, of which participation in the 
creation and the maintenance of the delinquent subculture is one."
2Roach and Gursslin (19651 503) feel that one of the cen 
tral tenets concerning man is the assumption that, "the basic 
motive of the actor is the satisfaction of status needs."
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Cohen acknowledges the fact that middle-class values per­
taining to education, occupation, and financial success Influence 
delinquent behavior. He feels that this influence persists only 
as a repressed and unrecognized source of anxiety and frustration. 
Cohen has stated that he views delinquency as occurring when lower- 
class youth reject middle-class values and take part in what is 
termed "street-comer societies” to solve their problems. In the 
main, Cohen's theory pertains to gang delinquency. However, Cohen 
is concerned with a broader spectrum than this when he delves into 
the influence of middle-class values in regard to educational and 
occupational success. Applying Cohen's perspective, one can 
hypothesize that delinquent youth who perceive blockage in the 
possible attainment of traditional goals will exhibit a lower 
educational and occupational orientation than non-delinquent 
youth.
Cloward and Ohlin (I960), in their discussion of delinquency, 
have pointed out that youth have problems of status frustration 
caused by their inability to achieve the success goals as defined 
by middle-class values. The manner in which they try to resolve 
or reduce the intensity of status frustration depends on the alter­
natives available. Delinquency is seen as being related to frus­
trated aspirations and a lack of legitimate opportunity. In other 
words, the hiatus between what lower-class youth aspire toward and 
what they actually expect to attain is the source of a major 
adjustment problem.
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Whether or not a lack of legitimate opportunities exists in 
society today is not the important issue in regard to the applica­
tion of Cloward and Ohlin's perspective. What is important is the 
perception of opportunity held by delinquent youth. For a lack of 
legitimate opportunities to have an effect on the desires and plans 
of a delinquent, he must first perceive this situation as existing 
in his social environment. A Chicago study by Short, Rivera, and 
Tennyson (196$ t $6-67) made the above assumption and focused on the 
relationship between perceived opportunities and gang membership.
Hie variables of class, race, and gang membership were taken into 
consideration when designing the study. The study reported that 
educational opportunities are more often perceived as available by 
non-gang and most middle-class boys, and that white and Black boys 
are equally likely to perceive such opportunities as available. 
Landis and Scarpitti conducted a similar study on institutionalized 
delinquents and compared them with non-delinquents. Hie results of 
this study showed that awareness of limited opportunities was 
associated with delinquency proneness and involvement (Landis and 
Scarpitti, 196$t 87-91).
The third theory that can be applied is that of Walter B. 
Miller. Miller (1958s $-19) views the "lower-class culture” as the 
generating milieu of delinquency. His theory emphasizes the per­
spective that "lower-class culture" exists as an entity within it­
self, and has no need to be considered as a reaction to middle-class
9
values. "Lower-class culturd1 is also seen as "the cultural system 
which exerts the most influence" on the lower-class delinquent 
(Miller, 19^8: 19). let, Miller describes only & small segment of 
this class which he labels the "hard core". He focuses on subcul­
tural variation within the lower class. The main difference between 
the group of people he is describing and the remainder of the lower 
class is the degree to which societal values and goals influence 
them.
Gordon and associates (1963: 111*) have inferred the fol­
lowing from Miller"s theory:
Lower-class and gang boys should (1) not evaluate the 
middle-class image as high as do middle-class boys,
(2) evaluate lower-class images higher than middle-class 
images, (3) evaluate the lower-class images higher than 
do the middle-class boys, and (h) evaluate images that 
accord with lower-class focal concerns, such as the 
retreatist, conflict and criminal images, higher than do 
middle-class bpys.
Miller (1958: 12) also states that, "the status-conferring poten­
tial of smartness in the sense of scholastic achievement generally 
ranges from negligible to negative." Using this perspective, it 
can be hypothesized that delinquent youth will have the same low 
aspiration and expectation levels as their non-delinquent lower- 
class counterparts.
Sykes and Matza's (1962: 251) neutralization orientation 
seems warranted in this area of investigation also. They hypoth­
esized that much delinquency is based on "what is essentially an
10
unrecognized extension of defense to crimes, In the form of 
justification for deviance that is seen as valid by the delinquent, 
but not by the legal system or society at large" (Sykes and Matza, 
1962: 2 1̂). The norms and values of the larger society are acknow­
ledged by the delinquent youth, but techniques of neutralization 
are utilized to justify his delinquent behavior. This perspective 
could be utilized to hypothesize that the aspiration level of 
delinquent and non-delinquent youth should not be significantly 
different. This orientation differs from Miller's because one 
cannot infer that delinquent, or non-delinquent youth from the lower 
class will have low aspiration and expectation levels in regard to 
educational and occupational placement.
C. RELATED EMPIRICAL STUDIES
The research studies included in this section have been 
selected on the basis of their consideration of educational and 
occupational status orientation of Black youth. The dimensions 
of status orientation used as criteria for Inclusion in this review 
are: (1) Aspiration, (2) Expectation, and (3) Projection Models.
Educational and Occupational Aspirations
It has been noted by Kuvlesky and Bealer (1961*: $) that,
"an aspiration usually refers to a person's, or grouping of persons', 
orientation toward a goal." Aspiration can be seen as being com­
posed of three analytical elements. They are: (1) a person or a
11
group of people, (2) a positive orientation, and (3) a goal (Kuv- 
lesky and Bealer, 1?66: 269). Only the second and third elements 
are considered in this investigation. Therefore, an educational 
aspiration is the level of education that an individual desires to 
attain. In regard to occupational dimension, an aspiration is the 
occupational position that an individual desires to have. These 
definitions were utilized in the selection of material for this 
review.
Seymour Martin Lipset (1955: 226-227) has made a general 
hypothesis that youth from rural areas achieve less social mobility 
than those raised in an urban setting because they have lower 
educational aspirations. Russell Middleton and Charles M. Grigg 
(1959: 352) designed and conducted a study in Florida in 19$h 
which attempted to test Lipset's hypothesis. They failed to de­
tect any significant rural-urban difference in the educational 
aspiration levels of Black youth in their sample.3 This result 
does not support Lipset's general hypothesis when applied to Black 
youth. However, it is questionable whether Middleton and Grigg's 
study really tested the hypothesis. The lack of rural-urban dif­
ferences among Blacks could have been caused by the fact that 
Blacks with low educational aspirations dropped out of school be­
fore their senior year (Middleton and Grigg, 1959* 353-35U)• They
3one can only assume that the educational aspiration levels 
of Black youth were high, because Middleton and Grigg failed to 
report the observed levels.
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were working with a biased sample* as it is unrealistic to assume 
that a senior sample is representative of Black youth in a given 
area. Further research will have to be conducted before one can 
accept or reject Lipset's contentions utilizing a sampling proce­
dure focusing on youth before they reach the legal age to leave 
school.
Studies pertaining to the level of educational aspirations 
for Black youth in an urban setting have frequently utilized the 
Black-white comparison. In 1959, Holloway and Berreman tested a 
set of hypotheses derived from Stephenson's (1957* 20l;-212) study 
of one thousand ninth graders. The hypothesis, that if aspirations 
are measured independently from expectations there is no difference 
between class and race, was substantiated. Holloway and Berreman 
(1959: 58) found that the educational aspirations of Black youth 
do not vary with class, and that the Black youth in their study 
had high educational aspirations. Gist and Bennett (1963: 240—2*8) 
conducted a similar study in Kansas City. They focused on ninth 
and twelfth graders in four city high schools and found no differ­
ence between Black and white aspiration levels. The Black students 
in their sample exhibited a relatively high level of educational 
aspirations. These findings held for all social classes and both 
sexes, and supported the results of the Holloway and Berreman study, 
mentioned above, pertaining to the educational aspirations of Black 
urban youth. The findings of Kuvlesky and associates (1969) and
13
and Azuma (1970) also support the findings of the above studies in 
regard to the educational aspiration level of urban Black youth.
In the area of occupational aspirations* it has been noted 
by Phyllis Her son (1965: ll*7) that Black youth generally aspire to 
high status occupations. In accordance with Herson's observation* 
Middleton and Grigg (1959: 350) detected no significant difference 
between the occupational aspirations of rural and urban Black male 
youth in their study. They found a majority of their Black re­
spondents aspiring to white-collar occupations. Furthermore* the 
findings of J. Steven Picou's study that dealt with Louisiana 
youth lends support to the above findings (Picou, 1969: 106).
It has been noted* in this section* that past research that 
focuses on only twelfth grade respondents has a built-in bias 
toward high aspirations. One of the first studies on the occupa­
tional projections of Black youth did not have this bias. Paul F. 
Lawrence (1950: 1*7-56) conducted this study* and focused on tenth 
grade Black students in thirteen urban high schools in California. 
Approximately forty per cent of his respondents aspired to high 
status occupations. It is interesting to note that twenty-five per 
cent of his high status respondents aspired to careers in the area 
of music. Stephenson (1957: 210) reported that fifty-nine per cent 
of his Black respondents aspired to high status occupations also. 
Even when the researcher is sampling a lower grade level that is 
not biased by school dropouts* Black youth still exhibit high 
occupational aspirations.
11*
A study conducted in an industrialized city in New York by 
Aaron Antonovsky and Marvin J. Lerner (1959: 132-138) indicated 
that Black youth had high occupational aspirations. The Black 
youth sampled in this study were from the lower class and ranged 
in age from sixteen through twenty. After evaluating the high 
aspiration level of the respondents in regard to their Intelli­
gence Quotient level and high school grades, the researchers, 
Antonovsky and Lerner (1959: 137) concluded that, "there is little 
doubt that the high status aspirations of these Negro youngsters 
have large components of unrealism." They also noted that failure 
to achieve these goals:
...may well lead to an intense sense of bitterness and 
alienation. Thus, in turn, might result in a rejection of 
the value orientation, of the middle-class virtues of 
achievement and respectability, and a plunge into apathy 
or anti-social behavior (Antonovsky and Lerner, 1959: 137).
Antonovsky and Lerner have reached the same type of conclusion that
Cohen did as to what may occur when youth fail to achieve their
success goals.^
Educational and Occupational Expectations
An expectation does not indicate a positive or negative pre­
disposition toward a social object, but it does indicate that the 
attainment of a given social object is anticipated to a certain
^See the section entitled Related Delinquency Theories in 
this chapter for an elaboration of Cohen's theory in regard to 
success goals.
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degree (Kuvlesky and Bealer, 1966: 273-271;). Therefore, an 
educational expectation is that level of educational achievement 
that is anticipated. An occupational expectation is the occupa­
tional position in which an individual expects future placement.
C. L. Mondart, Sr. (1969) reported the findings of a study 
of Louisiana high school students' occupational and educational 
aspirations and expectations. Aspirations were defined in a manner 
agreeable with the framework being utilized. Expectations were 
defined as "an anticipation of what is more likely to occur, even 
though it may be second best or even undesirable" (Mondart, 1969: 
7-8). The manner in which aspiration and expectation were defined, 
and the region from which the sample of Black and white youth were 
drawn makes this study relevant to this review. The one shortcoming 
of this study is that the results were not reported separately for 
the Black and white portions of the sample. Mondart (1969: 9) 
reported the following results in regard to the level of educational 
expectations exhibited by his sample:
One-third of the students expect to complete high school and 
then enroll in a trade school, or obtain some training at 
the college level; another one-third plan to work toward a 
college degree; while the remaining one-third plan to ter­
minate their education with high school graduation.
From these findings, one can infer that Louisiana youth have rela­
tively high educational expectations. However, Mondart's (1969: 11) 
findings concerning occupational expectations show a degree of incon­
sistency with the high level of educational expectations reported.
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Only twenty-three per cent of the youth in his sample expected to 
work in professional occupations that require a college education. 
Mondart's failure to investigate the assumed relationship between 
education and occupation is a major weakness in this purely 
descriptive study.
Gerald J. Fine (1961*) has investigated the relationship 
between educational and occupational expectations and delinquent 
behavior.£ The setting for this study was an urban community in 
New England. Significant relationships were reported to exist 
between educational expectation and ten of his fifteen delinquency 
variables. Pine (1961*: 110) reported that adolescents planning to 
attend college exhibited minimum involvement in delinquent offenses 
as compared to those youth who did not plan to go to college. From 
the results of this study, it was concluded that delinquent behav­
ior seems to be significantly related to the level of educational 
expectations (Pine, 1961*: 111).
In regard to occupational expectation, Pine (1961*: 108) 
reported that fifty-seven per cent of his sample held professional 
expectations. Only four per cent of his sample held what could be
The research instrument used to obtain information on the 
educational and occupational status orientations of the respondents 
dealt with the realistic dimension termed "expectation" by Kuvlesky 
and Bealer, not the idealistic dimension termed "aspiration". 
Therefore, I am reporting Pine's findings in the expectation sec­
tion of this review of literature.
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classified as low-level occupational expectations. The relation­
ship between occupational expectation and his delinquency variables 
was weak when compared with the observed relationship between 
educational expectation and the delinquency variables. Only four 
of the fifteen delinquency variables exhibited a significant rela­
tionship (Pine, 1?6U: 10?). Overall, the results of this study 
seem to indicate that delinquent behavior is significantly related 
to educational expectations.^ Pine (196U: 111) concludes that,
"the belief and attitudes one holds in regard to his educational 
plans and development may be a dynamic factor in the development 
of delinquent behavior."
Picou and Azuma reported the findings of a study of selected 
Louisiana ninth grade youth that focused on their educational and 
occupational projections. Black male youth were sampled from the 
public schools in Baton Rouge, Louisiana. This group provided an 
indicator of non-delinquent status orientation. Black male youth 
in a state industrial school provided information on the status 
orientation of delinquent youth for this study. It was found that 
"fifty-six: per cent of the non-delinquent respondents, as opposed 
to only forty-one per cent of the delinquent respondents, planned 
to receive some college-level educational training" (Picou and 
Azuma, 1970: 11). In regard to the occupational expectation
^Whether or not aspirations are related to delinquent behav­
ior could not be assessed by this study because of the conceptual 
framework and the research instrument utilized.
18
level observed, the following findings were reported: a majority 
of Idle respondents in both groups exhibited white-collar occupa­
tional expectations (Picou and Azuma, 1970: 10). It was concluded 
that both delinquent and non-delinquent Black males had similar 
high status occupational expectations, and relatively high educa­
tional expectations. The findings of this study for non-delinquent 
Black youth are in agreement with those of a statewide study con­
ducted by Picou (1969: 113) in 1969.
Models of Educational and Occupational Projections
In the past decade, sociologists working in this area have 
directed their energies toward the construction and testing of 
models of occupational attainment. Blau and Duncan (1967: 165-172) 
developed a path model for the occupational attainment process.
The variables considered in their model were father's education and 
occupation, respondent's education and first job, and the respon­
dent's occupational placement in 1962. When focusing on ethnic 
differences, they noted that their model was more efficient for 
white respondents than for Blacks (Blau and Duncan, 1967: 207-21*1). 
Furthermore, it has been noted by other researchers (Sewell, et al., 
1969: 83) that no social psychological variables, such as "signifi­
cant other influence", occupational projections, etc., are utilized 
in the model. Thus, the absence of the above-mentioned intervening 
variables in the attainment model also limits the explanatory power 
of it.
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In response to their criticisms of the Blau and Duncan 
model, Sewell and his associates (Sewell, et al., 1?69) constructed 
a social psychological model of the status attainment process that 
culminates in occupational attainment. Their model can be viewed 
as an expansion of Blau and IXincan's model utilizing social psycho­
logical variables which intervene between the status of the respon­
dent's parents and his status attainment. In Sewell's model, it is 
noted that:
Parental status and the respondent's mental ability are 
assumed to influence the encouragement of significant others, 
which, in turn affects educational and occupational aspira­
tions (Carter, et al., 1972: £)•
These aspirations were hypothesized and shown to influence the
educational and occupational status a respondent obtained (Sewell,
et al., 1969: 90).
Finally, the results reported by Sewell and his associates
(1969: 91) seem to indicate that their social psychological model
"has considerable promise for explaining educational and early
occupational attainment" of rural youth. Specifically, aspirations
were shown to "operate as effective intervening variables in the
status attainment process by mediating the effect of parental status
on achieved status" (Carter, et al., 1972: $).
Utilizing the social psychological model of status attainment
developed by Sewell and his associates, Carter and his colleagues
(1972: 19) investigated "the Black-white differences in status
transmission" found by Duncan. It is of interest to note that
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Garter and his associates concluded that the results of their study 
"seem to indicate that the formula Black youth carry around in their 
headu to determine their aspiration levels places less emphasis on 
social constraints than the comparable white formula" (Carter, et 
al., 1972: 2). This comment seems to indicate that it would be 
advantageous for contemporary researchers to attempt to construct 
occupational and educational projection models by race.
0. SUMMARY
At this time, it is interesting to point out that the delin­
quent theories reviewed in the second section, and the studies 
described in the third section, utilize a class-based technical- 
functional orientation toward educational and occupational place­
ment. Education is viewed as an important attribute for members 
of American society to obtain in their quest for economic affluence 
and social mobility. Consequently, education is seen as a deter­
minant of occupational placement that is capable of providing social 
mobility. Furthermore, in the technical-functional tradition, for­
mal education is viewed as providing the needed skills for perfor­
mance of occupational roles in an industrial society. This is an 
assumption made by studies in the area of educational and occupa­
tional projections. The delinquency theories presented focus on 
behavior frustration of lower-class youth in a society characterized 
by predominantly middle-class values and virtues that emphasize both
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educational and occupational achievement. In the delinquent case, 
a conflict orientation may provide us with a higher degree of 
explanatory power.
The preceding review of literature and comments have pro­





In this chapter an attempt is made to present a theoretical 
framework that will provide a meaningful frame of reference for 
interpreting the findings of this investigation.
B. EDUCATIONAL STRATIFICATION
Robert Merton has suggested that certain social and cultural 
objectives are common to all classes of American society. These 
"goals, purposes, and interests" provide "legitimate objectives for 
all or for diversely located members of the society" (Merton, 1957: 
132). Furthermore, he (Merton, 1957* 167) asserts that American 
society is unique in that it is "a society which places a high pre­
mium on economic affluence and social ascent for all its members." 
This emphasis on success goals is reflected in the mass media and 
the educational process of American society.
In American society, education is generally viewed as an 
avenue of upward social mobility. Increasing educational require­
ments for employment in occupations that are capable of providing 
entrance into the middle class have become a reality (Kahl, 1957s
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276-278). Furthermore, educational requirements for placement in
occupations that are not capable of providing upward mobility have
also increased. Finally, it has been stated that:
Education has become highly important in occupational 
attainment in modern America, and thus occupies a central 
place In the analysis of stratification and of social 
mobility (Collins, 1971: 1002).
Two theoretical approaches to educational stratification 
will now be presented that attenqrt to account for the increased 
educational requirements for occupational placement in American 
society. They are: (a) a technical-function approach, and (b) a
conflict approach. The following presentation has as its basis 
the work of Randall Collins (1971).
The Technical-Function Approach
The works of Davis and Moore (19U!>) are good illustrations 
of the general functional approach to stratification to which the 
technical-function approach is related. Tumin (19̂ 3* 387-388) 
summarized the functional approach of Davis and Moore to stratifi­
cation in a number of sequential propositions which are as follows:
(1) Certain positions in any society are functionally more 
important than others, and require special skills for their 
performance.
(2) Only a limited number of individuals in any society have 
the talents which can be trained into the skills appropriate 
to these positions.
(3) The conversion of talents into skills involves a training 
period during which sacrifices of one kind or another are 
made by those undergoing the training.
2k
(U) In order to induce the talented persona to undergo 
these sacrifices and acquire the training, their future 
positions must cariy an inducement value in the form of 
differential, i.e., privileged and disproportionate access 
to the scarce and desired awards which the society has to 
offer.
(5) These scarce and desired goods consist of the rights and 
prerequisites attached to, or built into, the positions, and 
can be classified into those things which contribute to:
a) sustenance and comfort, b) humor and diversion, and 
c) self-respect and ego expansion.
(6) This differential access to the basic rewards of the 
society has as a consequence the differentiation of the pres­
tige and esteem which various strata acquire. This may be 
said, along with the rights and prerequisites, to constitute 
institutionalized social inequality, i.e., stratification.
(7) Therefore, social inequality among different strata in 
the amounts of scarce and desired goods, and the amounts of 
prestige and esteem which they receive, is both positively 
functional and inevitable in any society.
The focus of this section is on the second and third propositions,
and their application to educational stratification. In this
realm, Collins (1971: 100i|) has noted that the basic premises of
the functional approach become:
(A) that occupational positions require particular kinds of 
skilled performance; and (fi) that positions must be filled 
with persons who have either the native ability, or who have 
acquired the training, necessary for the performance of the 
given occupational role.
The application of this perspective to explain the rising importance
of education in industrial society has resulted in the technical-
function theory of educational stratification.
The basic ideas of the technical-function approach can be
found in the works of Burton Clark (1962) and Clark Kerr and
associates (I960). The advocates of this approach explain the
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importance of education in modern industrial society by focusing on 
the need for a trained and motivated labor force for diverse kinds 
of work and social functions. Haw materials and physical facilities 
may be obtained in a relatively short amount of time in comparison 
to the time needed to develop domestically the skilled personnel to 
utilize them in an efficient manner. In contemporary society, the 
function of insuring and providing a labor force of highly trained 
and motivated workers has fallen into the hands of education. Con­
sequently, education now also serves the latent function of selecting 
individuals who are to be trained and later placed in various occu­
pational positions. In this sense, education has become the primary 
determinant of a person's "life chances" in a modern industrial 
society. The fundamental assumption that underlies this approach 
is that, "there is a generally fixed set of positions, whose various 
requirements the labor force must satisfy" (Collins, 1971: 1007).
The basic propositions of the technical-function approach 
have been stated by Collins (1971: 100U) as follows:
(1) The skill requirements of jobs in industrial society 
constantly increase because of technological change. Two 
processes are involved: (a) the proportion of jobs requiring
low skill decreases and the proportion requiring high skill 
increases, and (b) the same jobs are upgraded in skill re­
quirements.
(2) Formal education provides the training, either in speci­
fic skills or in general capacities, necessary for the more 
highly skilled jobs.
(3) Therefore, educational requirements for employment con­
stantly rise, and increasingly larger proportions of the pop­




The basis of this approach to educational stratification
can be derived from the writings of Max Weber and Ralph Turner.
It has been posited by Weber (1966s 2*>) that:
For all practical purposes, stratification by status goes 
hand in hand with a monopolization of ideal and material 
goods or opportunities, in a manner we have come to know 
as typical.
The status group is the primary unit in this approach. Its char­
acter is very amorphous in comparison to the economically determined 
class situation. Membership in a given status group "is determined 
by a specific, positive or negative, social estimation of honor" 
(Weber, 1966: 21;). In general, this estimation of honor is depen­
dent on whether a person shares a common style of life that is 
characterized by "styles of language, tastes in clothing and decor, 
manners and other ritual observance, conversational topics and 
styles, opinions and values, and preferences in sports, arts, and 
media" (Collins, 1971: 1009). This is the group in which a person 
gains his identity and with which he feels a sense of community.
Turner's contribution to this approach can be found in his 
(Turner, 1966: 1;1:9-1̂>8) description of the "contest" mode of mobi­
lity to which American society subscribes. "Contest mobility is a 
system in which elite status is the prize in an open contest and is 
taken by the aspirants' own effort," states Turner (1966: 1;*>0). In 
other words, elite status is given to those who have earned it by 
obtaining the appropriate credentials. The increased emphasis on
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higher education as a prerequisite to occupational placement 
capable of providing upward mobility has brought the educational 
system into the realm of the contest. A college education has 
become the primary credential in American society in which achieve­
ment is valued highly.
In this technological age, education serves two primary 
functions or roles. The first is the teaching of skills that relate 
to the obligations of a given occupational position. In this sense, 
education can be viewed as a form of vocational training. The 
second activity of education is the teaching of a specific status 
culture. In this area, education is viewed as an agent of cultural 
transmission. Two questions generated by the existence of these 
two functions are: (1) Which function is to be dominant? and
(2) Who controls and dictates the particular status culture, and 
corresponding value orientation, that is to be taught?
The conflict approach to educational stratification, being 
presented in this section, focuses on the function of teaching a 
specific status culture. The first function, mentioned above is 
secondary and not important, although education may be successful 
in carrying out this function. With this orientation, the question 
of who controls and dictates the particular status culture to be 
taught gains additional importance. If a particular status group 
controls education, it can use the educational requirements for 
occupational placement to screen and select new members for
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placement within their ranks. By doing so, they are insuring the 
transmission of their values and style of life.
The mode of upward mobility termed "contest" by Turner (1966: 
Ijli9-li58) is modified. The contest is no longer between individuals 
who desire upward mobility, but between different status groups for 
control of the primary credential-producing institution, education. 
As the demands of industrial society for trained personnel are 
satisfied by the rising level of education exhibited by the masses, 
the struggle between status groups heightens for domination of the 
primary avenue of mobility. The prize in this contest becomes the 
assurance that individuals from their group, or at least individuals 
that respect their values and style of life, will be placed in elite 
positions.
Concisely, this approach focuses on two sets of conditions.
Ihe first set of conditions pertains to education as a vehicle, or
mechanism, of occupational placement. They are that:
(A) Schools provide either training for the elite culture, 
or respect for it; and (B) employers use education as a 
means of selection for cultural attributes (Collins, 1971: 
1011).
The second set of conditions pertains to the relationship between 
level of education and occupational placement. Specifically, they 
focus on two simultaneous conditions that are conducive to either 
a strong or weak relationship between education and occupation.
They are:
(A) The type of education most clearly reflects membership 
in a particular status group, and (B) that group controls 
employment (Collins, 1971: 1012).
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In other words, the relationship between education and occupation 
is strong when the culture of the groups emerging from school and 
the status group doing the hiring are similar. The relationship 
is weak when the opposite conditions exist.^ The fundamental 
orientation that underlies the above-mentioned sets of conditions 
is that they indicate, or reflect, the efforts of competing status 
groups to control the educational process by imposing their values 
on it.
Comparison of the Two Approaches
The two approaches presented in this section focus primarily 
on two different important characteristics of educational stratifi­
cation. The technical-function approach gives primary consideration 
to open competition and the role of imparting necessary skills for 
specific occupational positions. In comparison, the conflict 
approach gives primaxy consideration to the role of imparting a 
particular status culture that is characteristic of the dominant 
status group. Both approaches recognize that educational stratifi­
cation involves both skills and values; the difference is found in 
which characteristic is mainly considered in defining, and in setting 
the priority of, its functions. This difference has implications 
on how one delineates what the manifest and latent functions of
^This section makes no attempt at evaluating the two 
approaches toward educational stratification. See Collins (1971: 
1012-1018) for such an evaluation.
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education are for each approach in a complex industrial society.
The scope of function for the technical-function approach is 
society, and its manifest function can be seen as the imparting of 
skills and knowledge necessary for the functioning of an industrial 
society. However, the scope of function for the conflict approach 
to educational stratification is status groups. The manifest func­
tion for the conflict approach is seen as the conducting of a 
screening process that will insure the future status of a given 
group. In the conflict approach, the imparting of skills and know­
ledge is viewed as a latent function that holds little importance 
in comparison to its manifest function.
The Common Problem
Educational stratification can be viewed as a process that 
develops over a period of years. In other words, performance and 
attainment in the educational system are viewed in a dynamic, not 
a static, frame of reference. This process leads to adult achieve­
ment in terms of occupational placement. Because of the placement 
nature of this process, social control becomes a common problem for 
both the technical-function and conflict approaches. According to 
Turner (1966: 1*5>2):
The most conspicuous control problem is that of ensuring 
loyalty in the disadvantaged classes toward a system under 




The study of social control is relatively young in American
sociology. B. A. Ross (1901) was the first to use the term to
specify a specific area of sociological investigation. Up until
that time, sociologists only used the term in a descriptive manner.
However, speculation about social control is as old as man's
2written history is. Yet, "social control is only in the process 
of being discovered by researchers in...juvenile delinquency 
(LaPiere, 19$hs vi).
The theory of social control that will be presented in 
modified form in this section was expounded by LaPiere (19$k) • He 
devised this conceptual system to "account for conduct that is not 
wholly explained by socialization and situational interaction" 
(LaPiere, 1?£U: v). It is for these same reasons that this section
3is being presented.
Personality
Human behavior can be viewed as being the product of three 
types of forces. The first force is the socialization that an
^See LaPiere (19$h* 3-2U) for a discussion of the historical 
origins of social control.
^Past researchers have relied primarily on a socialization 
frame of reference to explain the development and crystalization 
of educational and occupational projections. (See Musgrave, 1967; 
Kuvlesky, 1970; and Picou, 1971)*
32
individual has received. Socialization can be defined as "the
process through which the individual acquires the social and
cultural heritage of this society" (Bertrand, 1967: 33)* Yet,
socialization can never be perfect (LaPiere and Farnsworth, 191*9:
59). For within a given society, there exists subcultural groups
that exhibit different values and styles of life.^ Furthermore,
"no two individuals can ever be equally socialized...in the greater
society or in a particular social system" (Bertrand, 1970: 31).
Despite the fact that socialization is never perfect, it is the
"process through which a person develops a personality and becomes
integrated into a soiety" (Picou, 1971: 37)•
It has been noted above that socialization is never perfect,
but it is the process by which an individual develops a personality.
Since the process through which an individual develops a personality
is never perfect or the same for two individuals, it is very unlikely
that any two individuals will have exactly the same personality.
Personality may now be defined as:
The individual's unique pattern of traits— the pattern that 
distinguishes him as an individual and accounts for his 
unique and relatively consistent ways of interacting with 
his environment (Coleman, I960: 75)*
A trait is viewed as a distinguishable and relatively enduring
biological, psychological, or sociological characteristic of the
^See Azuma (1970) for a discussion of subcultures in regard 
to delinquent theories. Furthermore, see Warner and Lunt (191*2) 
and Young (1969) for a discussion of subcultural differences in 
American society.
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individual. Traits may be a product of heredity or learning, or
both. In other words, traits are the elements that when combined
make up an individual's personality.^
A large proportion of an individual's personality traits is
learned, and represents to a relative degree his socialization into
a given culture, and various subcultures. This proportion is seen
as the normative attributes of an individual' s personality when
socialization is relatively successful. The proportion attributed
to unsuccessful socialization is termed deviant. LaPiere (19$k: 5>3)
noted that this distinction is important in the following manner:
Social control factors operate in general to force the 
individual to behave normatively on the overt level, whatever 
his covert inclinations. In other words, social control is 
by and large a normalizing influence in the determination of 
human behavior.
In addition, behavior is thought to involve the organization 
of specific personality traits. What particular personality traits 
"will enter into a given organization depend...upon the content of 
the personality itself" (LaPiere, 195 h: 75)• Thus, the content of 
personality is an important factor when examining potential behavior.
Situation
The second force that influences human behavior is the 
situation in which the individual finds himself existing. A 
situation, according to LaPiere (195ht 57), "is any set of
-*For a clarification of elements of personality, see LaPiere 
(19$hi U8-S1).
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circumstances in which a given individual finds himself at any given 
moment, and in relation to which he behaves." No matter what the 
situation may be, the first response of an individual to it is the 
formation of a definition of it. This definition depends upon both 
the specific situation and the individual's personality which is 
influenced by his socialization. This "defining the situation" is 
viewed by LaPiere (195U* 59) as being, "the first step, or phase, 
in the behavior-making process."
The "definition of the situation" by an individual is not 
totally dependent on the verifiable, objective nature of it. For 
an individual defines a given situation as it seems to exist to 
himself. For as Thomas has noted, "If men define situations as 
real they are real in their consequences" (Volkart, 1951* 81). 
Therefore, for a given situation to have an effect on desires and 
plans of an individual, he must first perceive it as existing in 
his environment.
"The initial definition that an individual makes of a situ­
ation is usually a categorical one," states LaPiere (195U* 59-60). 
The ability to redefine a situation varies from individual to 
individual, and from situation to situation. It has been noted 
by LaPiere (195U* 6l) that, "Most people in our society as in any 
society find it difficult, if not impossible, to redefine certain 
kinds of situations in terms of situational development." Yet, many 




In many instances, human behavior is determined by person­
ality and situational factors. However, occasions do frequently
arise in which a third force, labeled social control, plays an
6important part in directing human behavior.
Briefly, LaPiere's (1951*: vi) approach to social control
as one of the forces determining human behavior is as follows:
...social control often mediates between the personality 
and the specific situation in which the individual acts.
Such control is exercised by relatively small and intimate 
groups, and it induces conformity to the norms or standards 
of the group by operating on the individual1 s desire for 
social status— more precisely, his need for a kind of status 
that only such groups provide. The striving for such status 
becomes, in ny theory, not the sole but certainly the most 
common of the motives that enter into the making of human 
conduct. And in the theory, man becomes not the rational 
creature of eighteenth century psychology and most certainly 
not the unwitting victim of subconscious forces as some 
current doctrines would have him, but a calculating, because 
status-seeking, animal.
If man is a calculating status-seeking animal as LaPiere 
posits him to be, social control exercised by his peer and primary 
groups becomes important. Both Cohen (1955: 5U) and Cloward and 
Ohlin (I960: 86) in their discussion of status problems, or frus­
trations, of delinquent youth emphasize the importance of the peer
It is the contention of this researcher that this force may 
play an important role in the formation of status projections of 
the groups under investigation. Furthermore, the delinquency theo­
ries reviewed in this work focus on status problems and the degree 
of social control exhibited by peer groups in providing a solution. 
See the second section of Chapter II in this work for a brief dis­
cussion of the delinquency theories concerned.
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group. Status problems are defined as "problems of achieving 
respect in the eyes of one's fellow" (Cohen, 19$$s $h)• The peer 
group is viewed as the social mechanism that can provide a solu­
tion to the status problems of these youth. With this potential, 
the peer group is a crucial social control mechanism.
D. BASIC THEORETICAL MODEL
It is suggested, on the basis of the material presented in 
this chapter, that educational and occupational projections of 
Black youth can be viewed in a causal framework utilizing the 
following principle forces: (a) personality, (b) situation, and
(c) social control. The first step in constructing the basic 
theoretical model is the causal ordering of the three principle 
forces that are hypothesized to culminate in the formation of status 
projections. LaPiere's discussion on how the three principle 
forces are related was the primary guideline used in this step. He 
states:
Social control factors, like situational factors, operate 
upon and through the personality of the individual who
behaves; as has been indicated, they appeal to the indi­
vidual's regard for his status in a social group. Like 
situational factors alBO, they originate outside his 
personality (LaPiere, 1951*: 65).
Therefore, the situational and social control forces are viewed as
the exogenous forces in the model. The force termed personality is
the intervening force through which the other two forces operate.
Status projections are the results of the interdependence of the
three forces in the model (Figure I).
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Social Control
Personality ^  Status Projections
Situation
FIGURE I. BASIC THEORETICAL MODEL I.
At this point, one must note that status projections are not 
a form of behavior. Status projections can be viewed as a sociolo­
gical trait that is a product of the socialization process that 
Inculcates an individual with skills and cultural values. Thus, 
LaPiere's (19£>1*: 6£) guidelines must be modified, for the result of 
the proposed theoretical model is a personality trait. It is the 
researcher'8 contention that the effects of the control and situa­
tional forces on the traits that make up the personality can influ­
ence or modify an individual's status projections. The above 
modification requires that we consider the direct effects of the
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7control and situational forces upon status projections.' Recognizing 
this fact, the basic theoretical model to be utilized in this study 






FIGURE II. BASIC THEORETICAL MODEL II.
The specific variables included in this investigation are 





7The inclusion of the direct effects of the exogenous varia­
bles in the model is further warranted by the fact that LaPiere (195U) 
states that these variables operate upon the personality.
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(2) Situation
A. Perception of Educational Opportunity
B. Perception of Occupational Opportunity
(3) Social Control
A. Parental and Teacher Influence
B. Peer Group Influence
(k) Dependent Variables - Status Projections
A. Educational Projections
B. Occupational Projections
E. EDUCATIONAL AND OCCUPATIONAL 
PROJECTIONS: CONCEPTUAL FRAMEWORK
The conceptual framework being used is sociological and 
social psychological in nature. It has been used by many research­
ers in the past. In this framework, the respondent is seen as a 
decision-maker who is a member of a number of social systems.
Some of these are so important that their values and norms have an 
influence on his preferences and behavior (Slocum, 1968: 2). The 
attitudes and goals of an individual reflect the norms and values 
of the groups to which he belongs.
Status projection or choice can be divided into two compo­
nents which can be seen as dimensions of the attitudes an individual
Qholds toward educational and occupational placement. The
8The dividing of status projection into two distinct dimen­
sions has been employed in the past by Blau, Stephenson, and Glick. 
See the bibliography for formal references in regard to the re­
searchers mentioned.
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components of educational and occupational projections that this 
researcher is investigating are as follows:
(1) Educational Aspiration - the level of educational achieve­
ment that an individual desires to attain if he were completely free 
to pursue his academic interests.
(2) Occupational Aspiration - the specific job that an indi­
vidual desires to have if he were completely free to choose his 
future occupation.
(3) Educational Expectation - the level of educational 
achievement that an individual really expects to attain.
(il.) Occupational Expectation - the specific job in which an
9individual really expects future placement.
F. METHODOLOGICAL CONSIDERATIONS
Delinquent Sample
Louisiana has three correctional institutions for juvenile 
offenders. They are located at (1) Baton Rouge, (2) Monroe, and
(3) Pineville. The institutions at Baton Rouge and Monroe were 
sampled to obtain the delinquent respondents for this study. Pine­
ville was not sampled because its population is composed of only 
female offenders.
%or a more detailed discussion of the above-presented con 
ceptual framework, see Picou (196?) and Azuma (1970).
Ninth and tenth grade Black males in the institutions sampled 
were administered a questionnaire in small group sessions.The 
data were collected by this researcher from September 13 to November 
20, 1972. The delinquent sample size is seventy, which is approxi­
mately the total institutional population of ninth and tenth grade 
Black males.
Non-Delinquent Sample
In Louisiana, there is a north-south difference in value 
orientations and attitudes that has has been documented by research 
conducted in the areas of voting behavior, preferred housing, and 
eating practices. Furthermore, the north is predominantly charac­
terized as Anglo-Saxon Protestant while the south is characterized 
as French Catholic.The non-delinquent sample was drawn in an 
appropriate manner so as to insure representation of geographic 
regions that were represented in the delinquent sample.
Once the delinquent sample had been collected, each respon­
dent was classified according to the region of the state in which 
he lived. The proportion of delinquents from the northern portion
•*"°The recommendations of the Committee on Humans and Animals 
as Research Subjects, at Louisiana State University, were followed to 
safeguard the rights and welfare of the youth involved in this study.
^The population of delinquent youth during the period of time 
that this researcher was collecting the data in the correctional 
institution was 73.
l2See Grenier (1972), Ferrel (1972), and Steelman (1972) for 
a detailed description of the north-south differences mention.
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of the state dictated the proportion of non-delinquents that were 
drawn from that region. The same held true for the southern 
portion of the state. Baton Rouge was selected to represent the 
north, while Lake Charles represented the south.^ A junior high 
and a senior high school were selected at random in the two cities 
mentioned. Homerooms were randomly selected by the head guidance 
counselor, for each school selected, until the appropriate number 
of respondents were obtained. The respondents were administered a 
questionnaire in group sessions. The non-delinquent sample size 
was seventy-five.1^
Operationalization of Dependent Variables
The educational projections of the respondents were obtained 
through the use of the following fixed-choice questions:
1. Educational Aspirations
If you could have as much schooling as you desired, which of 
the following would you do? (Circle one number):
■̂ These two cities were selected for the following reasons:
(1) time and financial limitations of this researcher, (2) these 
cities represented similar regions in the state from which the 
majority of the delinquent respondents came, and (3) the local 
school boards gave their approval for the collection of the data 
needed for this study.
"^Results presented in this study that are generated from 
the non-delinquent sample must be interpreted with caution. This 
researcher was unable to gain the same degree of rapport with the 
non-delinquent respondents that was obtained with the delinquent 
group, because of the more formal nature of the non-delinquent 
interviewing situation.
1. Quit school right now.
2. Complete the ninth grade.
3. Complete the tenth grade.
k- Complete the eleventh grade.
Complete high school.
6. Complete a vocational-technical school.
7. Some college but do not plan to graduate.8. Graduate from college.
9. Complete additional studies after graduation from a
college.
2. Educational Expectations
Sometimes we are not always able to do what we want most. 
What do you really expect to do about your education? (Circle one 
number):
1. Quit school right now.
2. Complete the ninth grade.
3. Complete the tenth grade.
1*. Complete the eleventh grade.
5>. Complete high school.
6. Complete a vocational-technical school.
7. Some college but do not plan to graduate.
8. Graduate from college.
9. Complete additional studies after graduation from a 
college.
The responses to the above questions were classified in terms of 
a nine-level educational hierarchy.
The occupational projections of the respondents were deter­
mined through the use of the following questions:
1. Occupational Aspirations
If you were completely free to choose any job, what would 
you desire as a lifetime job? (Please give an exact job.)
ANSWER
2. Occupational Expectations
Sometimes we sure not always able to do what we want most.
What kind of job do you really expect to have most of your life?
(Please give an exact job.)
ANSWER __________________________
The responses to the above questions were assigned "Transform to
NORC scale" prestige scores (Duncan, 1961: 263-275)*
Index Construction
Factor analysis was the principle technique utilized in this 
research endeavor in the construction of the needed indices. All 
of the items that were factor analyzed were formulated to compose 
one of the following seven indices:
(1) Perception of Educational Opportunity
(2) Perception of Occupational Opportunity
(3) Achievement Level
(1;) Achievement Motivation
(5) Significant Other Influence
(6) Peer Group Influence
(7) Deferred Gratification
Principle component factor analysis was utilized in the 
following index construction procedure. Rummel (1968: b&5) states 
that this technique focuses on patterning the variation in a given 
set of items. The unrotated factors delineate the largest patterns 
of relationships in the data. He (Rummel, 1968: 1;73) states:
U5
The first unrotated factor delimits the most comprehensive 
classification* the widest net of linkages* or the greatest 
order in the data.
Thus* the unrotated factor matrix was utilized as the basis for the
indices constructed in this study*
All of the items formulated to compose one index were subjected
to an unrotated factor analysis (principle component). Items with
low factor loadings were eliminated* and the remaining items were
again subjected to an unrotated factor analysis. This procedure
was repeated until every item composing an index had a factor
loading of O.ljOOOO or greater. The criterion of a factor loading
of 0. liOOOO or greater is arbitrary* but it has been utilized by
otter researchers as an appropriate critical value in determining
whether or not to include a given item in an index (Rummel* 1970).
Index scores were obtained by multiplying the original value
of each item composing an index by its corresponding constant
weight and summing these products for each individual (Azuma, 1971).
The procedure described above was repeated for all seven indices.
At this point* it should be noted that the composition of
the indices constructed may have been different if the delinquent
and non-delinquent responses had been analyzed separately. This
was not done because the comparative nature of this investigation
dictated that the indices for both groups be identically constructed.
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Difference of Means Test
Two sample difference of means "t" tests were conducted on 
the indices constructed to Investigate any possible delinquent and 
non-delinquent differences. The "t" test was also applied to the 
two dimensions of educational and occupational projections to un­
cover possible differences between the two groups.
Path Analysis
Essentially, the basic idea of path analysis is as follows:
...involves the construction of an oversimplified model of 
reality in the sense that the model considers only a 
limited number of variables and relations out of the uni­
verse of social reality (Land, 1969: 3-4).
Once the model is constructed, path analysis, which is a modified
form of regression analysis, is utilized to evaluate its adequacies
or inadequacies as a theoretical model. It should be noted that,
"path analysis focuses on the problem of interpretation and does
not purport to be a method for discovering causes" (Duncan, 1966:
1). Wright (i960 : 444) has noted that:
...Path analysis is an extension of the usual verbal inter­
pretation of statistics, not of the statistics themselves.
It is usually easy to give a plausible interpretation of 
any significant statistic taken by itself. The purpose of 
path analysis is to determine whether a proposed set of 
interpretations is consistent throughout.
In this vein, the path models in this study are used as inter­
pretative devices.
It should be noted that unstandardized regression coeffi­
cients will be utilized in the path models because of the
1*7
comparative nature of this study. Blalock (1967: 675) states 
that if one:
...wishes to compare populations to determine whether or 
not the underlying causal processes are basically similar, 
he should make use of the unstandardized coefficients.
The unstandardized regression coefficients will also be used in
the decomposition procedure described by Finney (1972: 175-186)
to determine the direct and indirect effects of the variables in
the models.
The objective of this study is the comparison of the effects 
of a given variable for delinquents and non-delinquents. Thus, the 
comparison of the values of the unstandardized regression coeffi­
cients for both groups is used to detect possible differences in 
the generating processes of status projections. The comparison 
of coefficients is more important than the fact that they are 
statistically significant or non-significant. Therefore, non­
significant paths were not deleted from the path models.^
^See the paper by Garter, Picou, Curry, and Tracy (1972)
for an example of the utility of this approach. For additional
information on the techniques of path analysis, see the works of
Duncan (1966), Land (1969), and Heise (1969).
CHAPTER IV
ANALYSIS OF DATA 
A. INTRODUCTION
Hie results and discussion of the data analyses are 
presented in three major sections: (1) index construction,
(2) difference of means, and (3) path analysis. The third major 
section, path analysis, focuses on the path analysis models of the 
delinquent sample in comparison to the non-delinquent models.
B. INDEX CONSTRUCTION
/
Seven indices were constructed utilizing the procedure 
outlined in the Methodological Considerations section of Chapter 
III. These indices will be presented in this section.
Perception of Opportunity - Education
Ten items were constructed and utilized as indicators of an 
individual's perception of opportunity in regard to possible edu­
cational attainment. As a result of the principle component factor 
analysis of these items, eight items with a factor loading of
0.1*0000 or above were retained and utilized in the construction of 
this index. The items utilized are shown with their means, standard 
deviations, and factor loadings in Table I. The items range from a
1*8
TABLE I





8.2 Lack of parent's interest. 3.22069 1.08313 0.731*56
8.3 My race. 3.231*1*8 1.01*093 0.51*811*
8.1* Lack of a good high school. 3.231*1*8 1.01*093 0.70365
8.5 No technical school or college nearby. 3.26897
0.991*81 0.51330
8.7 Not smart enough. 2.96552 1.06337 0.62726
8.8 My own interest in education. 2.81*138 1.18835 0.7681*1*
8.9 Obtaining a part-time job. 2.87586 1.13580 0.1*991*8
8.10 What other people think of me. 3.U031* 1.09365 0.71272
$0
factor loading of 0.1*991*8 for'item 8.9, in which 21*.95 per cent of 
the variance in the item was involved in the factorial pattern, to
0.7681*1* for item 8.8, in which 59*05 per cent of the variance in 
the item was involved in the factorial pattern. The factor loadings 
were utilized in the index construction procedure described in 
Chapter III. The mean score for the index constructed was 15.61*203 
and the standard deviation was 3*67810.
Perception of Opportunity - Occupation
Twelve items were constructed and utilized as indicators of 
an individual's perception of opportunity in regard to possible 
future placement in a given occupation. As a result of the princi­
ple component factor analysis of these items, eight items with a 
factor loading of 0.1*0000 or greater were retained and used in the 
construction of this index. The items range from a factor loading 
of 0.1*01*56 for item 5*1, in which 16.37 per cent of the variance in 
the item was involved in the factorial patten* to 0.795UO for item 
5.10, in which 63.27 per cent of the variance in the item was 
involved in the factorial pattern. The items that were utilized 
in this index are presented in Table II with their corresponding 
means, standard deviations, and factor loadings. The factor load­
ings were utilized as constants for their respective items in the 
index construction procedure as described in Chapter III. The mean 
score for the index constructed was li*.0861*7 and the standard 
deviation was 3.08823.
TABLE II





5.1 Not enough money to go to technical school or college. 2.77931
1.03728 0.40456
5.2 The schools I have gone to. 3.21379 1.08132 0.58619
5.3 Lack of parents1 interest. 3.11724 1.21623 0.67981
5.4 Racial discrimination. 3.23448 0.91298 0.45360
5.8 No technical school or 
college nearby. 3.31034
0.91680 0.61627
5.9 Do not know enough about the 
opportunities that exist.
2.86207 0.97625 0.42428
£.10 Not smart enough. 2.95862 1.10476 0.79540
5.11 I will not try hard enough. 2.82759 1.31416 0.68248
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Parental and Teacher Influence
Four items, which related to the influence that an indivi­
dual's mother, father, teacher, and guidance counselor have, were 
utilized as indicators of this variable. As a result of the prin­
ciple component factor analysis of these items, three items with a 
factor loading of O.I4OOOO or greater were retained and utilized in 
the construction of this index. The items used are presented in 
Table III. The items range from a factor loading of 0.87968 for 
the influence of the respondent's father, in which 77.38 per cent 
of the variance of this item was involved in the factorial pattern, 
to 0.60639 for the influence of guidance counselors, in which 36.77 
per cent of this item's variation was involved in the factorial 
pattern. The factor loadings were utilized as constants for their 
respective source of influence in the index construction procedure 
used as described in Chapter III. The mean score for the index 
constructed was 9.981;31 and the standard deviation was 1.67385.
Peer Group Influence
Seven items were constructed and utilized as indicators of 
the influence that an individual's peer group has on him in regard 
to his educational and occupational projections. As a result of the 
principle component factor analysis of these items, all seven items 
had a factor loading of 0. 1*0000 or greater, and were retained for 
use in the construction of this index. The items are presented with 
their means, standard deviations, and factor loadings in Table IV.
TABLE H I





22 In general, ny FATHER has (circle one number):
1. STRONGLY DISCOURAGED me from going to school.
2. DISCOURAGED me from going to school.
3. ENCOURAGED me to go to school.
I;. STRONGLY ENCOURAGED me to go to school.
£. HAS NOT INFLUENCED me one way or the other 
concerning going to school.
23 In general; iqy MOTHER has (circle one number):
1. STRONGLY DISCOURAGED me from going to school.
2. DISCOURAGED me from going to school.
3. ENCOURAGED me to go to school.
1*. STRONGLY ENCOURAGED me to go to school.
£. HAS NOT INFLUENCED me one way or the other 
concerning going to school.
12 In general; the teachers I have had in school 
(circle one number):
1. STRONGLY DISCOURAGED me from going to school.
2. DISCOURAGED me from going to school.
3* ENCOURAGED me to go to school.
1;. STRONGLY ENCOURAGED me to go to school.
9. HAVE NOT INFLUENCED me one way or the other 










9.8 Before I do something in school, I consider how 
ny friends will react to it.
1.35172 0.1*7916 0.50691
9.9 I will stay in school as long as ny friends do. 1.1103U 0.311*1*1 0.59007
9.10 It is important that I get the same grades un­
friends do in school. 1.1031*5
0.30560 0.50596
9.11 My friends feel the same way about school as I do. 1.35172 0.1*7916 0.58883
9.12 I want to do the same things as ny friends in the 
future.
1.05517 0.22911 0.1*6078
9.13 In the future I want to work with my friends. : 1.51721* 0.̂ 01h3 0.57521
9.11* My friends want to work at the same kinds of jobs 
that I want to.
1.35172 0.1*7916 0.53363
The items range from a factor loading of 0.1*6078 for item 9.8, in 
which 21.23 per cent of the variance in this item was involved in 
the factorial pattern, to 0.59007 for item 9.9, in which 3l*.82 per 
cent of the variance in this item was involved in the factorial 
pattern. The factor loadings were used as constants for their re­
spective items in the index construction procedure followed as 
described in Chapter III. The mean score for the index was 1*.70109 
and the standard deviation was 0.77791*.
Achievement Motivation
The six items utilized in this study were constructed by 
Picou (1971) to be indicators of this variable. As a result of the 
principle component factor analysis of these items, five items with 
a factor loading of 0.1*0000 or greater were retained and utilized 
in this index construction. The items used are shown with their 
means, standard deviations, and factor loadings in Table V. The 
items range from a factor loading of 0.97725 for item 16.5, in 
which 33.32 per cent of the variance in the item was involved in 
the factorial pattern, to 0.671*59 for item 16.1, in which 1*5-5l per 
cent of the variance in the item was involved in the factorial 
pattern. The factor loadings were utilized as constants for their 
respective items in the index construction procedure as described 
in Chapter III. The mean score for the index was 5.12321 and the 







16.1 I would rather play:
a. fun games.
b. games where I would learn something.
1.79310 0.1*061*8 0.671*59
16.2 When I am sick* I would rather:
a. rest and relax.
b. try to do jay homework. 1.31*2*83
0.1*7696 O.638H*
16.3 After summer vacation, I am:a. glad to get back to school.
b. not glad to get back to school.
1.71031* 0.1*7018 0.59951
16.1* I:
a. like giving reports before the class.
b. do not like giving reports before the class.
1.62069 0.1*8690 0.63361*
16.5 If I were getting better from a serious illness, I 
would like to:





Eight items were constructed and utilized as indicators of 
this variable. As a result of the principle component factor 
analysis of these items, all eight items were retained for the con­
struction of this index. The items utilized are presented in Table 
VI with their means, standard deviations, and factor loadings. The 
items range from a factor loading of 0.1*2819 for item 17.1, in 
which 18.33 per cent of the variance in the item was involved in 
the factorial pattern, to 0.70$$h for item 17.8, in which 1*9.78 per 
cent of the variance in the item was involved in the factorial pat­
tern. The factor loadings were utilized as constants for their 
respective items in the index construction procedure as outlined 
in Chapter HI. The mean score for the index was 7-58937 and the 
standard deviation was 1.22271.
Achievement Level
The verbal intelligence quotient, age, and reading achieve­
ment level of the respondents were used in constructing this index.
The psychological tests that were administered by correc­
tional and school personnel that yielded the intelligence quotients 
were:
(1) Peabocjy Picture Vocabulary Test,
(2) Slosson Intelligence Test,
(3) Lorge-lhomdike Intelligence Test, and







17.1 Would you be willing to give up your free time to study and get an education?
1.81379 0.39062 0.58128
17.2 Would you be willing to give up working full-time 
to get an education?
1.68276 0.1*6702 0.55705
17.3 Would you be willing to let a good job pass by so you could devote all your time and effort to education?
1.1*0000 0.1*9160 0.1*2819
17.lt Would you be willing to give up dating girls to get an education?
1.56552 0.1*971*1 0.55391
17.5 Would you be willing to give up having nice clothes to go to school? 1.61379 0.1*8857 0.56379
17.6 Would you be willing to take a part-time job and 
use this money to pay for your education?
1.87586 0.33088 0.1*8201*
17.7 Would you be willing to give up having a car to go to school? 1.56552 0.1*971*1
0.6951*6
17.8 Would you be willing to give up going to parties 
to get an education? 1.77931 0.1*1615 0.70551*
S9
The reason for the application of one of these four tests in deter­
mining the intelligence quotient scores that were used in the con­
struction of this index was as follows:
The test selected depends on the students' level of func­
tioning in reading and arithmetic. Those students achieving 
below a fourth grade level are given an individual intel­
ligence test such as the Peabody Picture Vocabulary Test or 
the Slosson Intelligence Test. Those students achieving 
above the fourth grade level are usually given a group 
intelligence test such as the Lorge-lhomdike Intelligence 
Test (Henderson, 1972).
Thus, the correct application of one of the above tests would in 
fact generate a better set of intelligence quotients for this study 
than the incorrect application of only one intelligence quotient 
test to all the respondents.
The Wide Range Achievement Test was the principle source of 
instructional level of reading for both the delinquent and non­
delinquent respondents. The respondents' age on their last birth­
day was also utilized.
A principle component factor analysis was conducted on the 
three items mentioned above. The items are presented in Table VII 
with their means, standard deviations, and factor loadings. The 
factor loadings were utilized as constants for their respective 
items in the index construction procedure as described in Chapter 








Intelligence Quotient (Verbal) 85-14.271*2 17-10*919 0.90722
Verbal Achievement Level 6.66129 2.51996 0.85572
Age 15.1851*8 1.051*35 -0.57123
61
C. DIFFERENCE OF MEANS:
DELINQUENT NON-lEHNQUENT COMPARISON
The delinquent non-delinquent status projection differences 
presented in Table Fill were highly significant. Non-delinquent 
Black youth had higher educational aspirations (X2 = 7.827) than 
their delinquent counterparts (X̂  = 6.657). Relatively the same 
condition existed at the educational expectation level: the non­
delinquent mean was 7.300 while the delinquent mean was 6.000. The 
occupational aspiration mean for the non-delinquents was 73.080 and 
higher than the delinquent mean of 61*.600. A similar condition 
existed between occupationtal expectation means of the two groups 
where the delinquent mean was 62.300 and the non-delinquent mean 
was 68.590. Overall, the results indicate that non-delinquents 
have higher educational and occupational aspirations and expec­
tations than delinquents.
In addition, the mean values for educational aspirations 
for both delinquents and non-delinquents are higher than those 
mean values for expectations. This observed hierarchy is in agree­
ment with the findings reported by Picou (1971: 91) in his study of 
Louisiana youth.
The observed achievement motivation difference in Table IX 
between the delinquent and non-delinquent groups was not statisti­
cally significant. The mean deferred gratification score for the 
delinquent respondents was 7.1*33 and significantly lower than the
TAELS VIII















Educational Aspiration 6.657 7.827 -1.170 ** 0.286
Educational Expectation 6.000 7.300 -1.300 ** 0.275
Occupational Aspiration 6I4.6OO 73.080 -8.U8O ** 1.267
Occupational Expectation 62.300 68.590 -6.290 ** 1.81*8
** - Significant difference at the O.Ol level.
TABLE IX















Achievement Motivation 5.256 5.011; 0.2l;2 N.S. 0.1U8
Deferred Gratification 7 -1*33 7.788 -0.355 ** 0.120
Achievement Level 66.002 85-531; -19.532 ** 2.373
** - Significant difference at the O.Ol level.
N.S. - Non-significant difference.
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non-delinquent mean of 7.788. The non-delinquent sample exhibited 
a mean achievement level of 8£.5>3l* which was significantly greater 
than the delinquent mean level of 66.002.
In Table X, situational and control variable differences 
between the delinquent and non-delinquent groups are presented.
No statistically significant difference was found between the 
delinquent and non-delinquent samples in regard to perception of 
occupational opportunity and influence of parents and teachers.
The observed difference between perception of educational oppor­
tunity mean scores was significant, The delinquent perception of 
educational opportunity mean was 11*.878, while the non-delinquent 
mean was 16.61*0. Furthermore, the non-delinquent mean indicating 
the average influence of parents and teachers (Xg = 10.1*l£) was 
significantly larger than the delinquent mean (X̂  = 9.6ll*).
D. PATH MODELS: A 
DELINQUENT NON-HSLINQUENT COMPARISON
All the variables included in the difference of means section 
of this study are incorporated in the delinquent and non-delinquent 
path models. The basic theoretical model, presented In Chapter III, 
was the principle guideline followed in placing the variables in 
the path models. The basic path model utilized for both the delin­
quent and non-delinquent respondents for each of the components of 
status projections being investigated is shown in Figure III.
TABLE X
IKLINQUSiT NGN-DELINQUENT SITUATIONAL AND CONTROL DIFFERENCES














Perception of Educational Opportunity lli.878 16.61*0 -1.762 #* 0.592
Perception of Occupational Opportunity I3.6I4I 11*.590 1 0 . B- 0 N.S. 0.520
Peer Group Influence U.680 1*.863 -0.183 N.S. 0.11*0
Influence of Parents and Teachers 9.611* 10.1*15 -0.801 ** 0.290
**• - Significant difference at the O.OI level. 

















FIGURE in. BASIC PATH MODEL
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Educational Projections
The zero-order correlations for the six independent variables 
and educational projections for the delinquent and non-delinquent 
groups are presented in Table XI. Relatively strong correlations 
were observed between educational aspirations and expectations for 
both delinquents and non-delinquents. These findings indicate that, 
for both groups, educational aspirations are relatively consistent 
with educational expectations.
The unstandardized regression coefficients and coefficients 
of determination for the delinquent and non-delinquent educational 
projection models are presented in Table XII Figures IV and V 
are presentations of the educational aspiration and educational 
expectation models respectively, that were utilized for both delin­
quents and non-delinquents. A word of caution before examining
Table XII: it is important to be aware of the fact that we will
only examine direct effects in this table. In the presentation
of Table XIII, the indirect effects of the variables in the path
model will be discussed.
Some interesting findings emerge when looking at the
I
!
personality trait equations as a group for the delinquent and 
non-delinquent respondents. First, the effect of peer group
Standardized regression coefficients will be presented in 
Appendix B for the delinquent and non-delinquent educational 
projection models.
TAttT.B H
ZERO-ORDER CORRELATIONS FOR DELINQUENT 
AND NGN-DELINQUENT EDUCATIONAL PROJECTION MOIEL1
Variables 21a 22 23 H* 25 26 n 12
21a .098 -.361* .179 .173 .216 .051 -.050
22 .189 ----- -.226 .051 .288* .210 .270* .070
23 -.077 -.087 ----- -.288* .019 -.210 -.232 -.11*0
21* -.059 .171* -.152 ----- .002 .518* .1*63* .567*
25 .223 .21*8* -.191* -.121* -.016 .218 .22526 .011 .230 .117 .297* .017 ----- .1*11** .391**
11 .25U* .391& -.258# .235* .389* .030 ----- .668#
12 .101 .21*9* -.192 .112 .295* .01*8 .51*7*
-̂Correlations above the diagonal are for non-delinquents and those belcw the diagonal are for 
delinquents.
* - Significant correlation at the 0.05 level or greater.
Hie variables are represented as follows:
H a  - Perception of Educational Opportunity 25 - Achievement Level
X2 - Influence of Parents and Teachers X6 - Academic Achievement Motivation
23 - Peer Group Influence II - Educational Aspiration
Xl* - Deferred Gratification 12 - Educational Expectation
TABLE H I
UNSTANDARIEZRD REGRESSION COEFFICIENT FOR 
EDUCATIONAL PROJECTION MOEKL FOR DELINQUENT AND NON-BELINQUBJT YOUTH
Delinquency 
Category and 
Dependent Variables H a
Independent Variables 





Ik 0.032 -0.019 -0.1*89 0.0896
$■ 1.011 1*.61*8* 1*.089 0.125126 0.01*2 0.137 -0.156 0.0936
n -0.059 0.161 -0.236 0.356» 0.017 0.332 0.31*91Y2 -0.110ft -0.096 -0.152 0.589* 0.026* 0.329 0.1*398
Delinquents
2i* -0.03U 0.115 -0.202 0.0599
25 0.51*0 1.238 -2.233 0.120226 -0.006 O.lll** 0.11*1 0.0721*
11 0.067 0.21*0* -0.21*0 0.359* 0.01*5* -0.191 0.31*22
12 0.006 0.11*5 -0.229 0.11*1* 0.036 -0.019 0.11*51*

































FIGURE V. EDOCATICNAL EXPECTATION PATH MODEL
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influence is smaller for the delinquent group in every case.
Second, the perception of educational opportunity has a positive 
effect on all personality traits considered for the non-delinquents. 
However, in the delinquency set of personality trait equations, 
perception of educational opportunity has a negative effect on 
deferred gratification and academic achievement motivation.
Of particular interest are the findings in regard to 
deferred gratification that emerge when examining these equations 
as a group. The differences between the delinquent and non­
delinquent equations are mixed in the size of effects and the 
direction. First, the perception of educational opportunity has 
a positive effect for non-delinquents and a negative effect for 
delinquents. Second, the influence of parents and teachers has a 
negative effect for the non-delinquents and a positive effect for 
delinquents. Finally, the negative effect of peers for delinquents 
is smaller than the negative effect for non-delinquents.
For educational aspirations, the magnitude of a U  the inde­
pendent variable effects, except academic achievement motivation, 
are larger for the delinquent group. However, the patterns of 
delinquent and non-delinquent differences in regard to direction­
ality are mixed. Perception of educational opportunity has a 
negative effect on non-delinquent aspiration levels, but the re­
verse is true for the delinquent respondents. Achievement motl- 
vitation has a positive effect for non-delinquents, and a
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negative effect for delinquents. Finally, of special interest is 
the fact that peer group influence for both groups has a negative 
effect which is contrary to past findings. This finding will be 
discussed in more detail later in Chapter V.
All the exogenous variables for the non-delinquent educa­
tional expectation model exhibit a negative direct effect. Peer 
group influence is the only exogenous variable in the delinquent 
model that has a direct negative effect. Of the endogenous vari­
ables in the models, achievement motivation is the only one that 
has a negative direct effect. Achievement motivation has a posi­
tive effect for non-delinquents and a negative one for delinquents. 
Furthermore, the effect of achievement motivation is larger for 
non-delinquents than for delinquents. Finally, it is interesting 
to note that the coefficient of determination is greater for non­
delinquents than delinquents. At the aspiration level, the amount 
of explained variance was approximately equal, but as noted, the 
basic model breaks down for delinquents at the expectation level. 
Hopefully, the examination of indirect effects will enhance the 
understanding of how the model breaks down for delinquents.
Table XIII presents the decomposition of unstandardized 
effects for the educational projection model for delinquent and non­
delinquent youth. At the aspiration level, one first notes that the 
total effects of each exogenous variable for the delinquent respon­
dents are greater than the corresponding effects for the non­
delinquents in this study. Perception of educational opportunity
TABLE HII
BBCGKPOSinCR OF UNSTANDARBIZBD EFFECTS FOR 







X3 XU X5 16
Total -6.017 0.270 -0.392 0.356 0.017 0.332Direct -O.C£9 0.161 -0.236 0.356 0.017 0.332N on-Belinquent XU 0.011 -0.007 -0.17UY1 15 0.017 0.079 0.07016 O.OlU O.OU* -0.0*2Total O.OBO 6.31* -O.U3* 0.3*9 0.01*5 -0.1*1Direct 0.067 0.2U0 -0.2U0 0.359 0.0U5 -0.191Delinquent XU -0.012 O.OUl -0.07211 xS 0.02U 0.0*6 -0.100X6 0.001 -0.022 -0.027
Total -O.Q*l 0.0*9 -0.3$ 0.*89 0.026 0.329Direct -0.110 -0.096 -0.1*2 0.*89 0.026 0.329Non-Delinquent XU 0.019 -0.011 -0.288Y2 X5 0.026 0.121 0.106
X6 O.OlU O.OU* -0.0*1
Total 0.020 0.263 -6.5UT" o.iuU 0.036 -0.019Direct 0.006 0.1U* -0.229 0.1UU 0.036 -0.019Delinquent XU -o.oo* 0.016 -0.029Y2 X* 0.019 o.oUU -0.080
16 0.000 -0.002 -0.003
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and peer group influence have a negative total effect for the non­
delinquents in comparison with the positive total effect of percep­
tion of educational opportunity and negative total effect of peer 
group influence for the delinquent respondents.
The indirect effect of perception of educational opportunity 
is similar for both groups in regard to magnitude. Birectionally, 
the only difference is observed in that portion of the indirect 
effect that is mediated through deferred gratification. The delin­
quents exhibit a negative effect, while the opposite is the case 
for the non-delinquents.
Two interesting findings are observed when examining the 
Indirect effect of the influence of parents and teachers. First, 
in the non-delinquent case, the portion of the indirect effect 
mediated through deferred gratification is negative in nature; in 
the delinquent case, it is positive. Second, in the non-delinquent 
case, the portion of the indirect effect mediated through achieve­
ment motivation is positive in nature; in the delinquent case, the 
reverse is true.
As mentioned before, the total and direct effects of peer 
group influence for both groups are negative in nature and similar 
in magnitude. The indirect effects for both groups mediated 
through deferred gratification and achievement motivation are also 
similar in directionality and magnitude. The only difference ob­
served is in the directionality of the indirect effect of peer
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group Influence mediated through achievement level. In the delin­
quent case, this effect was negative on the aspiration level held 
by the respondent; the reverse was true for the non-delinquent 
group.
At the expectation level, the first thing noticeable is 
that the patterns of differences are mixed. Therefore, the decom­
position of the total effects of the exogenous variables will be 
presented separately for each variable.
The total effect for perception of educational opportunity 
was negative and larger for non-delinquente in comparison with the 
smaller positive total effect of this variable for the delinquents. 
The indirect effects of this variable moderated through the Inter­
vening variables in the model were positive and larger for non­
delinquents. Furthermore, the portion of the indirect effect 
moderated through deferred gratification was negative for the de­
linquent respondents.
The total effect for the Influence of parents and teachers 
on educational expectation was larger for delinquents than for non­
delinquents. However, the portion of the indirect effect of this 
variable moderated through deferred gratification had a negative 
effect on non-delinquent educational expectations; the reverse was 
true for delinquents. Finally, the portion of the indirect effect 
moderated through achievement motivation had a negative impact on 
expectations for the delinquent respondents, as opposed to a posi­
tive impact for non-delinquents.
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The indirect effect of peer group influence on educational 
expectation is greater for non-delinquents than delinquents. All 
portions of the indirect effects that are moderated through the 
intervening variables have a negative impact on expectations for 
delinquents. The only exception for non-delinquents is the portion 
of the indirect effect of peer group influence that is moderated 
through the intervening variable achievement level.
Occupational Projections
The zero-order correlations for the six: independent varia­
bles and occupational projections for the delinquent and non­
delinquent groups are presented in Table XIV. Relatively strong 
correlations were observed between the components of occupational 
projections for both delinquent and non-delinquent respondents. 
These findings indicated that for both groups occupational aspi­
rations are relatively consistent with occupational expectations 
for both delinquent and non-delinquent youth.
The unstandardized regression coefficients and coefficients
of determination for the delinquent and non-delinquent occupational
2projection models are presented in Table XV. In the proceeding 
discussion of the findings presented in this table, only the direct 
effects of the variables of the path models will be considered.
2Standardized regression coefficients will be presented in 
Appendix B for the delinquent and non-delinquent occupational pro­
jection models.
TABLE H V
ZERO-QRBSR CORRELATIONS FCR DELINQUENT 
AND NCN-DBLINQUBJT OCCUPATIONAL PROJECTION MODEL1
Variables lib 22 23 Ik 25 26 13 Tl*
21b ____ .21*9 -.280* .21*0 .212 .265* .191* .11*9
22 .121* -.226 .051 .288* .210 -.019 — 020
13 -.088 -.087 ----- -.288* .019 -.210 -.311* -.330*
Ik -.016 .171* -.152 ----- .002 .518* .321* .31*1*
25 -.031* .21*8* -.191* -.121; -----
1e1 .085 .111*
X6 -.07 9 .230 .117 .297* .017 ----- .211* .133
X3 -.027 .228 -.11*3 .207 .11*0 .058 — — - .51*1**
Ik .029 .199 0 •1 .01*6 -.076 .023 .1*51** — — -
Correlations above the diagonal are for non-delinquents and those below the diagonal are for 
delinquents.
* - Significant correlations at the O.Of> level or greater.
The variables are represented as follows t
XLb - Perception of Occupational Opportunity 25 - Achievement Level
22 - Influence of Parents and Teachers 26 - Academic Achievement Motivation
X3 - Peer Group Influence Y3 - Occupational Aspiration
Ik - Deferred Gratification Tl* - Occupational Expectation
TABLE XV
DNSTANBARHIZ1D REGRESSION COEFFICISJTS FOR 










2U 0.075 -0.058 -0.U66 0.1130
25 0.995 U.161 3.3U2 0.1189
16 0.057 0.108 -0.170 0.1063
13 0.262 -1.6U2 -U.580 1.913 0.08U 0.951 0.1856
XU 0.056 -1.607 -5.623* 2.969 0.118 -0.689 0.2087
Delinquents
XU -0.019 0.106 -0.199 0.0517
J$ -0.307 1.1*90* -2.U6U 0.097926 -0.028 1.117* 0.135 0.081U
23 -0.172 0.9U3 -0.9U6 1.563 0.088 -0.393 0.101*1
XU -0.038 1.258 -0.603 -0.132 -0.126 -0.222 0.0597
♦Denotes coefficients that were found to be statistically significant at the O.Of> level 
or higher.
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Figures FI and VII are presentations of the occupational aspira­
tion and occupational expectation models utilized for both the 
delinquent and non-delinquent groups.^
Examining the effects of the exogenous variables as a 
group, as shovn in Table XV, some patterns emerge. First, the 
effect of perception of occupational opportunity is positive for 
all the endogenous variables for the non-delinquent respondents. 
The reverse is true for the delinquent respondents. In addition, 
the effect of perception of occupational opportunity is larger for 
non-delinquents than for delinquents. Second, the effect of the 
influence of parents and teachers on deferred gratification is 
negative and smaller for non-delinquents as compared to the posi­
tive and larger effect exhibited by the delinquents. Third, the 
influence of parents and teachers has a larger impact on the 
achievement level of non-delinquents than delinquents. Finally, 
the peer group influence has a negative effect on achlevment level 
for delinquents and a positive effect for non-delinquents.
The first thing one notes when comparing the delinquent 
and non-delinquent occupational aspiration equations is that the 
coefficient of determination is larger for the non-delinquent group. 
Also, every independent variable except achievement level affects
3path models for both groups of respondents will be pre­






























FIGURE VH. OCCUPAHCRAL EXPECTATION PATH MQEEL
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occupational aspirations differently for delinquents as compared 
to non-delinquents. Three of the more interesting findings are:
(1) Perception of occupational opportunity has a positive 
effect for non-delinquents as compared to a smaller negative effect 
for delinquents.
(2) Influence of parents and teachers has a negative effect 
for non-delinquents and a smaller positive one for delinquents.
(3) Peer group influence has a large negative effect for 
non-delinquents and a smaller negative one for delinquents.
When examining the occupational expectation equation in 
Table XV, one notes two striking differences. They are:
(1) The non-delinquent coefficient of C termination is much 
larger than the delinquent one.
(2) There are no similarities between the delinquent and 
non-delinquent equations for occupational expectations.
In Table XVI, the decomposition of unstandardized effects 
for the occupational projection model is shown for delinquent and 
non-delinquent youth. Differences are observed in magnitude, or 
direction, of the total effect for each exogenous variable con­
sidered when comparing the delinquent and non-delinquent models 
at the aspiration level. Since the differences are mixed, the 
decomposition of the total effects of the exogenous variables will 
be presented separately for each variable.
TABLE XVI
EEC (IMPOSITION OF UNSIANDARIXEZRD EFFECTS FOR 







X3 XI* 25 X6Total 0.5U3 -1.JB6 -5 <-353 1.913 6.68T 0.951Direct 0.262 -1.61*2 -1*.580 1.913 0.081* 0.951Non-Delinquent XU 0.11*3 -0.111 -0.891
13 25 0.081* 0.350 0.28126 0.05U 0.103 0.162Total -0.21B "' 1.191* >1.1*15 1.563 0.088 -6.393Direct -0.172 0.91*3 -0.91*6 1.563 0.088 -0.393Delinquent Xl* -0.030 0.166 -0.199
13 2? -0.027 0.131 -0.217X6 0.011 -0.01*6 -0.053
Total M57"' "~-l\363 -6.1*96 S.969 0.118 -0.689Direct 0.056 -1.607 -5.623 2.969 0.118 -0.689Non-Delinquent xU 0.223 -0.172 -1.381*
Tl* 25 0.117 0.1*90 0.391*16 -0.039 -0.071* 0.117
Total o.olb ' 176# -0.291 -6.132 -0.126 -0.222
Direct -0.038 1.258 -0.132 -0.132 -0.126 -0.222
Delinquent Xl* 0.003 -0.011* 0.026
III 25 0.039 -0.188 0.310X6 0.006 -0.926 -0.030
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At the occupational aspiration level, the total effect for 
perception of occupational opportunity is positive for non­
delinquents and negative for delinquents. The indirect effect of 
this variable for non-delinquents is completely positive in nature. 
In the delinquent case, it is only positive for that portion of 
its indirect effect that is mediated through academic achievement 
motivation.
The total effect of the influence of parents and teachers 
on the occupational aspiration level that a respondent possesses 
is negative for non-delinquents and positive for delinquents. The 
differences observed in the decomposition of the effect of this 
variable are mixed and minor in regard to magnitude. The most 
notable difference is found when comparing the direct effect of 
this variable for delinquent and non-delinquent respondents. This 
difference was discussed in the preceding section focusing on the 
direct effects of the variables in the model.
The negative total effect for peer group influence is much 
larger for non-delinquents in comparison to the one exhibited by 
the delinquent respondents in this study. The only portion of the 
indirect effect of this variable that is positive in nature is the 
portion that is mediated through achievement level in the non­
delinquent model.
At the occupational expectation level, the total effects of 
all the exogenous variables considered in this study are larger for
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the non-delinquents. Furthermore, all the Indirect effects of 
these variables are larger for the non-delinquents. These findings 
are felt to be in agreement with the findings noted in the discus­
sion of Table XV in regard to the lack of similarities at this 
level and relatively large difference found between the coefficient 
of determination for the delinquent and non-delinquent models.
CHAPTER V
SUMMARY AND CCNCLUSICN 
A. INTRODUCTION
This chapter will present: (1) a summary and discussion of
the major findings of this study, (2) a discussion of the theoret­
ical implications these findings have, and (3) the limitations of 
this study and implications it haB for future research.
B. SUMMARY OF MAJOR FINDINGS
This study has focused upon the educational and occupational 
orientations of delinquent Black male youth in comparison to non­
delinquent Black male youth. The dimensions of educational and 
occupational orientations that were investigated are: (1) aspi­
rations, and (2) expectations. The other variables that were 
focused upon in this study are: (1) perception of opportunity,
(2) achievement level, (3) achievement motivation, (U) peer group 
influence, (5>) influence of parents and teachers, and (6) deferred 
gratification. The findings of this study are presented below.
Educational Aspirations and Expectations
Significant differences were detected when comparing delin­
quent and non-delinquent aspiration and expectation levels in the
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area of education. The non-delinquent mean scores for both dimen­
sions of educational orientation were higher than their delinquent 
counterparts. This finding is in partial agreement with the find­
ings of an earlier study conducted by this researcher (Azuma, 1970: 
$k-$9)• In the earlier study, a difference was observed when 
conqparing aspiration levels of delinquents and non-delinquents, 
but the observed difference was not statistically significant. 
Furthermore, in the area of educational expectations, it was found 
that both delinquents and non-delinquents had similar high status 
educational expectations. In this area, the findings of this study 
contradict those of the earlier study. The above results and 
discrepancies seem to indicate that the educational orientations 
of delinquent Black youth have undergone some change in relation­
ship to those of their non-delinquent counterparts. The lower 
expectation level of the delinquent youth could indicate a more 
realistic estimation of future attainment in view of the stigma 
attached to being labeled a delinquent.
Occupational Aspirations and Expectations
Differences were uncovered that were statistically signifi­
cant when comparing delinquent and non-delinquent occupational 
aspiration and expectation levels. The non-delinquent mean scores 
for both dimensions of occupational orientation were higher than 
that exhibited by their delinquent counterparts. The. difference 
observed at the aspiration level was greater than the one that
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existed at the expectation level. These findings disagree with 
those presented in an earlier study by Picou and Azuma (1970 : 9-10). 
Picou and this researcher reported that the occupational orientation 
for delinquent and non-delinquent Black males .was similar. However, 
the difference observed may be, in part, attributed to the use of a 
different classification system that placed different occupations in 
a given category with a predetermined rank. Thus, variation within 
a given category was not considered in the analysis conducted for 
the 1970 study. In this study, this weakness was minimized by the 
utilization of Duncan's (1961: 263-275) socio-economic index scores 
for different occupations.
Secondary Findings
A comparison was also made between the delinquent and non­
delinquent independent variables utilized in this study. This 
portion of the study yielded the following information:
1. The non-delinquent perception of educational opportun­
ity mean score was higher than that exhibited by the delinquent 
group. The observed difference between mean scores was significant.
2. No statistically significant difference was detected 
between the delinquent and non-delinquent youth in regard to per­
ception of occupational opportunity.
3* The non-delinquent respondents exhibited a higher mean 
achievement than the delinquent respondents. The difference 
between mean scores was significant.
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k> The observed achievement motivation difference between 
the delinquent and non-delinquent groups was not statistically 
significant.
Peer group influence mean scores for both groups were 
similar. No statistically significant difference was found.
6. Influence of parents and teachers mean scores for both 
groups were significantly different. The non-delinquent group 
exhibited a higher mean score than the delinquent group.
7. The non-delinquent deferred gratification mean score 
was larger than the delinquent mean score. The difference was 
significant statistically.
Path Models
Bie basic theoretical model presented in Chapter III was 
utilized in the construction of path models for each dimension of 
educational and occupational orientations. Non-significant paths 
were not deleted from the path models because of the emphasis on 
the comparative nature of this study* The following findings 
were yielded from this portion of the investigation!
1." Overall, the path models utilized may be evaluated as 
a step in the right direction. This statement is based on the 
fact that specific variables in the models exhibited relatively 
strong causal relationships. For example, deferred gratification 
had a relatively large effect on educational orientations for both
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groups in this study. However, this variable has not been utilized 
for previous studies in this area of research.
2. The most efficient model in this study, in terms of 
explained variance, was the educational expectation model for non­
delinquents. Overall, all the educational orientation models for 
both groups explained more variance than the occupational models. 
This finding seems plausible in view of the young age of the 
respondents in this study. Education is part of their daily lives; 
occupation is not as immediate.
3* Qenerally, the non-delinquent models explained more 
variance and had larger direct and indirect effects than their 
corresponding delinquent models. Furthermore, the variable of 
deferred gratification had the largest direct effect on educa­
tional and occupational projections for both groups.
«
1|. When comparing the educational aspiration models for 
both groups in this study, it was noted that the amount of explained 
variance for delinquents and non-delinquents was similar. The mag­
nitude of all the direct effects of the variables utilized, except 
academic achievement motivation, was larger for the delinquent 
group. Three notable directional differences were noted. Aca­
demic achievement motivation had a positive direct effect on 
educational aspirations for non-delinquents; the opposite was the 
case for the delinquent group. Second, perception of educational 
opportunity had a negative effect on non-delinquent aspirations,
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but the reverse was true for the delinquents. Finally, peer 
group Influence for both groups was negative in nature and 
similar in magnitude. The difference observed was in the direc­
tionality of the indirect effect of this variable mediated through 
achievement level. In the delinquent case, this effect was nega­
tive on the aspiration level held by the respondents; the reverse 
was true for the non-delinquent group.
5>. When evaluating the educational expectation models in 
terms of the amount of explained variance for each, it was noted 
that the non-delinquent model explained a much greater amount of 
variance than the delinquent model. Several notable differences 
were found at this level of educational projections. The direct 
effects of deferred gratification and academic achievement moti­
vation were found to be much smaller for the delinquent youth.
In addition, achievement motivation had a positive direct effect 
for the non-delinquents and a negative one for the delinquents. 
Another directional difference was noted: the direct effect of
the influence of parents and teachers was negative for the non- 
delinquents and positive for the delinquents. However, an inter­
esting finding emerged when examining the indirect effects of 
this variable. In the non-delinquent case, the portion of the 
indirect effect mediated through achievement motivation was 
positive; the reverse was true in the delinquent case.
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6. At the aspiration level for occupational projections, 
the non-delinquent model explained almost twice the amount of 
variance as the delinquent model. Focusing on direct effects, one 
notes that every independent variably except achievement level, 
affects occupational aspirations differently for delinquents as 
compared to non-delinquents. The largest comparative difference 
observed was for the variable peer group influence. Non­
delinquents exhibited a relatively large negative direct effect 
for this variable} the delinquents exhibited a much smaller neg­
ative effect. The only portion of the total effect of this 
variable that was positive in nature was the portion of the in­
direct effect that was mediated through achievement level in the 
non-delinquent model. Another notable difference observed was in 
regard to the direct effect of perception of occupational oppor­
tunity. This variable had a positive effect for non-delinquents 
as compared to a smaller negative one for delinquents. The only 
portion of the total effect of this variable that was positive was 
the portion of the indirect effect that was mediated through 
achievement level in the non-delinquent model. Achievement level 
seemed to be acting as the crucial intervening variable that re­
directs the effects of the exogenous variables of peer group 
Influence and perception of occupational opportunity.
7. When comparing the occupational expectation models for 
delinquents and non-delinquents, two striking differences were 
observed. Biey were: (1) the explained variance for the
9k
non-delinquent model was much larger; and (2) there was a lack of 
similarity between the delinquent and non-delinquent models. It 
is at this point that the general model utilized in this study 
begins to break down completely for the delinquent group.
C. THEORETICAL IMPLICATIONS
Related Delinquency Theories
The findings of this study have theoretical implications 
in regard to the utility of applying delinquency theories with a 
subcultural orientation to educational and occupational projec­
tions of delinquent Black male youth. The theoretical perspec­
tives of Clcward and Ohlin, Miller, and Sykes and Matza were 
considered in this area.
The findings of this study indicated that non-delinquent 
Black males have higher educational and occupational aspirations. 
This finding is in disagreement with the position taken by Cloward 
and Qhlin, and Sykes and Matza, that delinquent youth aspire to the 
same level as their non-delinquent counterparts. Furthermore, 
Miller's perspective that delinquent youth should exhibit the same 
low aspiration levels aB non-delinquent youth was not supported. 
However, the above finding is in agreement with the position 
assumed by Cohen, that if delinquent youth perceive blockage in 
the possible attainment of middle-class goals, they will exhibit 
a lower educational and occupational orientation than non-delinquent
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youth. In view of these findings, Cohen's perspective is the most 
viable one to apply when investigating the educational and occupa­
tional orientations of delinquent Black male youth. In addition, 
the observed differences between delinquent and non-delinquent 
levels of perception of educational and occupational opportunities 
lend only partial support to the overall position of Cloward and 
Ohlin, and full support to Cohen's overall position.
Basic Theoretical Model
Overall, the basic theoretical model utilized in this study 
appears to have considerable potential in the area of educational 
and occupational projection research focusing on Black respondents. 
The different path models used were evaluated as a step in the 
right direction for three reasons. First, the models in this 
study explained a relatively larger amount of variance in compar­
ison to past studies. Second, in three of the four path models 
used, the personality group of variables had a noticeable mediating 
effect on the influence of the situational and control variables. 
Finally, the variable of deferred gratification was found to have 
relatively larger effects than the other independent variables for 
both groups under investigation. It was also a crucial intervening 
variable in the comparative portion of this study. However, it 
must be pointed out that only a small amount of the variance 
observed in the personality group of variables was accounted for by 
the situational and control variables utilized. Thus, more work
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is needed to locate the determinants of the personality group of 
variables if the optimistic evaluation of the basic model is to 
become a reality.
Several differences were uncovered when the delinquent 
and non-delinquent group comparison was conducted on the path 
models for each group. At the educational aspiration level, the 
situational variable of perception of opportunity had a negative 
total and direct effect for the non-delinquent group, but the 
delinquent group exhibited just the opposite effect. However, the 
indirect effects of the situational variable mediated through the 
personality group of variables were positive in nature. The in­
direct effects of the situational variable for delinquents ware 
more consistent with their direct and total effects in regard to 
direction. The only portion of the total effect that was nega­
tive was that proportion mediated through the personality varia­
ble of deferred gratification. Utilizing Cloward and Ohlin's 
perspective, it is normally hypothesized that perception of 
opportunity would exert a positive direct effect on educational 
aspiration. Biis relationship was stronger for the delinquent 
respondents than for the non-delinquents in this study. Another 
notable difference at the educational aspiration level is the 
difference in magnitude and direction of the direct effects of 
achievement motivation exhibited by both groups.
When the delinquent and non-delinquent educational expec­
tation models were observed and compared, two very distinct
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differences were observed when the effects of the personality group 
of variables were examined. Deferred gratification had a much 
larger positive effect on educational expectations for the non- 
delinquents than for the delinquents. Second, academic achievement 
motivation had a large positive effect for the non-delinquent 
respondents as compared to the smaller negative effect for the 
delinquents. In addition, it was at this level that this researcher 
found the largest difference in explained variance for the two 
groups.'1' These findings indicated that at this dimension of educa­
tional projection, the effects of the delinquents1 personality group 
of variables deteriorate in comparison to that observed in the non­
delinquent model. Also, the proportion of the total effects of the 
situational and control variables on educational expectation medi­
ated by the personality variables was smaller for the delinquents. 
These findings provided a partial explanation for the large differ­
ence between the delinquent and non-delinquent coefficients of 
determination.
At the occupational aspiration level, perception of occupa­
tional opportunity had a positive total effect for non-delinquents 
and a smaller negative total effect for delinquents. The only por­
tion of the total effect for perception of occupational opportunity 
that was positive for the delinquent group was mediated through the
^The non-delinquent model had a coefficient of determination 
of 0.1*1*, while the delinquent model exhibited one of 0.1$.
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intervening variable of academic achievement motivation. If one 
assumes that perception of opportunity is influenced by social con­
straints, the above findings show that the occupational aspirations 
of delinquents are not consistent with the social constraints with 
which they are confronted.
Differences were also observed for the social control vari­
ables in the occupational aspiration models. The variable of 
influence of parents and teachers had a negative total effect for 
non-delinquents and a smaller positive one for delinquents. The 
indirect effects mediated by achievement level and achievement 
motivation were positive for the non-delinquents. The only positive 
indirect effect of the influence of parents and teachers was medi­
ated by academic achievement motivation for delinquents. In 
addition, peer group Influence had a large negative total effect 
for non-delinquents and a smaller negative one for delinquents. The 
indirect effects madiated by achievement level were positive for the 
non-delinquents. The indirect effects for delinquents were all neg­
ative in nature. These findings indicated that non-delinquent 
occupational aspirations experienced a greater positive indirect 
effect originating from the social control variables than did the 
delinquent group.
The results of the delinquent non-delinquent comparison of 
occupational expectation models showed that the basic model used in 
this study was of little utility for the delinquent group at this 
level. The small amount of explained variance for the delinquent
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model at this level of occupational projections lends full support 
to the above contention.
Overall, the results of this study* support the use of the 
basic theoretical model in the areas of education aspirations and 
expectation^ and occupational aspirations* when delinquent and 
non-delinquent groups are to be compared.
0. LIMITATIONS AND IMPLICATIONS
Comparative research on educational and occupational orienta­
tions of delinquent and non-delinquent Black youth using path models 
is nonexistent. Hiis lack of research precludes any comparison of 
the findings stemming from the use of path models in this study with 
past studies. Obviously* more research will be necessary in order 
to determine whether or not the model used is an adequate approx­
imation of the dynamics of educational and occupational orientations. 
Therefore* the findings presented in this study are considered to be 
tentative and requiring further research and development.
One of the major limitations of this study stems from the 
manner in which some of the independent variables were operation­
alized. Specifically* work is needed in the construction of a 
deferred gratification index that utilizes occupationally related 
items other than educational ones. The deferred gratification 
index used in this study was constructed from items that relate 
only to the realm of education. In addition* an achievement index 
needs to be constructed utilizing occupational items to which
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Black youth can relate. This study used an index that related 
mainly to education. The above suggestions seem pertinent in view 
of contemporary work that is questioning the technical function 
relationship between educational attainment and occupational place­
ment. In the future, researchers in the area of status orientations 
may not be able to assume that a positive relationship exists 
between the skills that education provides and occupational place­
ment.
The path analysis portion of this study revealed that 
deferred gratification manifested a relatively strong independent 
effect on the dependent variables. It was also an important 
intervening variable in the path models when detecting differences 
between the delinquent and non-delinquent groups. It is strongly 
suggested that future researchers in this area Incorporate this 
variable into their Investigations. Furthermore, this variable 
should be a reminder to future researchers to utilize the insights 
of their predecessors to gain a better understanding of the social 
phenomena they are to investigate. This variable has illustrated 
the cumulative nature of scientific research, and the advantage 
of guarding against premature closure In regard to the insights of 
the past for this researcher.
It should also be noted that this study, and other studies 
in the area of status projections, have Ignored the possible impor­
tance of the stigma of delinquency and the labeling of self in
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in relationship to the principle of the self-fulfilling prophecy. 
Future studies should definitely attempt to investigate the 
possible importance of the above-mentioned variables and prin­
ciples in relation&ip to delinquent status orientations.
In conclusion, it is hoped that this study will stimulate 
further research in this area. Thus, the cumulative nature of 
science will become a reality, and hopefully we will gain a better 
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THIS IS NOT A TBSTI There are no right or wrong answers. 
We are only interested in finding out your opinions about some 
important matters.
We hope that you will cooperate to make this a good study 
by answering all the questions as frankly and honestly as you can. 
We appreciate your help very much. If you have a problem in 
answering any question, or do not understand a question, please 
raise your hand and someone will assist you Immediately. Please 
answer all the questions, even if you have to guessl
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1. How old were you on your last birthday? __________________
2. What is the name of the city, town, village, or community you
have lived most of your life?
3. If you were completely free to choose any job, what would you 
desire as a lifetime job? (Please give an exact job.)
ANSWER ____________________________
1*. Sometimes we are not always able to do what we want most. What 
kind of job do you really expect to have most of your life? 
(Please give an exact job.)
ANSWER ____________________________
5. How much effect do you think each of the following things will
have in keeping you from getting the job you desire? (CIRCLE
ONE NUMBER FOR EACH THING.)
Very Much Much Some Not At All
h 3 2 1 Not enough money to go totechnical school or college.
k 3 2 1 The schools 1 have gone to.
h 3 2 1 Lack of parents' interest.
k 3 2 1 Racial discrimination.
k 3 2 1 Don't want to move.
k 3 2 1 Good jobs are getting too scarce in the U. S.
k 3 2 1 Lack of good job opportunitie in or near ny community.
h 3 2 1 No technical school or 
college nearby.
k 3 2 1 Don't know enough about the opportunities that exist.
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Very Much Much Some Not At All
k 3 2 1 Not smart enough.
k 3 2 1 I do not know the right people.
k 3 2 1 I will not try hard enough.
6. If you could have as much schooling as you desired1 which of 
following would you do? (Circle one number"}!
1. Quit school right now.
2. Complete the ninth grade.
3. Complete the tenth grade.
ll. Complete the eleventh grade.
5>. Complete high school.
6. Complete a vocational-technical school.
7. Some college but do not plan to graduate.
8. Graduate from college.
9• Complete additional studies after graduation from a 
college.
7. Sometimes we are not always able to do what we want most.
What do you really expect to do about your education? (Circle 
one number):
1. Quit school right now.
2. Complete the ninth grade.
3* Complete the tenth grade.
U. Complete the eleventh grade.
5* Complete high school.
6. Complete a vocational-technical school.
7. Some college but do not plan to graduate.
8. Graduate from college.
9. Complete additional studies after graduation from a 
college.
8. How much effect do you think each of the following things will 
have in keeping you from getting the education you desire? 
(CIRCLE ONE NUMBER FOR EACH THING.)
Very Much Much Some Not At All
h 3 2 1 Not enough money to go to school.
ill*
Very Much Much Some Not At All
h 3 2 1 Lack of parents' interest.
k 3 2 1 My race.
k 3 2 1 Lack of a good high school.
k 3 2 1 No technical school or col­lege nearby.
h 3 2 1 Don't know enough about the opportunities that exist.
k 3 2 1 Not smart enough.
h 3. 2 1 My own interest in education
k 3 2 1 Obtaining a part-time job.
k 3 2 1 What other people think of mi
9. Listed below are some general statements about friends. (Mark
each item Yes or No.)
Yes No
______ Before I do something; I consider how ay friends will
react to it.
______  When I say mean things to my friends, I feel sorry
afterwards.
______ When I think I am right, only my friend can change my
mind.
______ I do what I want to do, whether ny friends like it or
not.
______  A person is better off if he doesn't trust anyone.
______ I find it hard to drop or break with a friend.
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Yes No
______  A guy's only protection is his friends.
 __  Before I do something in school, I consider how ny
friends will react to it.
 __  I will stay in school as long as ay friends do.
______ It is important that I get the same grades ny friends
do in school.
 __  My friends feel the same way about school as I do.
______  I want to do the same things as ny friends in the
future.
______  In the future I want to work with my friends.
______ Ity friends want to work at the same kinds of jobs
that I want to.
10. Write the names of three friends below, and the amount of 
education and the job you think they desire.
Friend's Name Education Future Job
Desired Desired
1)     _________________
2)     ____________
3 ) ______________  ______________  ______________
11. In general, ny parents have (circle one number)i
1. STRONGLY DISCOURAGED me from going to school.
2. DISCOURAGED me from going to school.
3> ENCOURAGED me to go to school.
k. STR0NGLT ENCOURAGED me to go to school.
5>. HAVE NOT INFLUENCED me one way or the other con­
cerning going to school.
12. In general, the teacherB I have had in school (circle one 
number)t
1. STRONGLY DISCOURAGED me from going to school.
2. DISCOURAGED me from going to school.
3* ENCOURAGED me to go to school.
If. STRONGLI ENCOURAGED me to go to school.
5>. HAVE NOT INFLUENCED me one way or the other con­
cerning going to school.
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13* In general, ny friends have (circle one number) :
1. STRONGLI DISCOURAGED me from going to school.
2. DISCOURAGED me from going to school.
3. ENCOURAGED me to go to school.
1*. STRONGLY ENCOURAGED me to go to school.
5>. HAVE NOT INFLUENCED me one way or the other con­
cerning going to school.
1U. In general, ny high school guidance counselor has (circle 
one number):
1. STRONGLI DISCOURAGED me from going to school.
2. DISCOURAGED me from going to school.
3. ENCOURAGED me to go to school.
U. STRONGLI ENCOURAGED me to go to school.
HAVE NOT INFLUENCED me one way or the other con­
cerning going to school.
15. Are your mother and father (circle one number):
1. Both alive, living together.
2. Both alive,separated.
3* Both alive, divorced, 
h* Father not living.
£. Mother not living.
6. Neither father nor mother living.
16. Listed below are a number of statements concerning attitudes 
you may hold. For each question, circle the one answer you 
feel best describes your opinion:
1. I would rather play:
a. fun games.
b. games where I would learn something.
2. When I am sick, I would rather:
a. rest and relax.
b. try to do ny homework.
3> After summer vacation, I am:
a. glad to get back to school.
b. not glad to get back to school.
]*. I:
a. like giving reports before the class.
b. don't like giving reports before the class.
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£. If I were getting better from a serious illness, I 
would like tot
a. spend ny time learning to do something.
b. relax.
6. When I do things to help at home, I prefer tot
a. do usual things I know I can do.
b. do things that are hard and I am not sore 
I can do.
17* Listed below are a number of things that most people look
forward to. Would you be willing to sacrifice those things
while getting an education? (MARK BACH ITEM IBS OR NO.)
Yes No
________Would you be willing to give up your free time to
study and get an education?
________Would you be willing to give up working full-time
to get an education?
________Would you be willing to let a good job pass by so
you could devote all your time and effort to education?
_____  __ Would you be willing to give up dating girls to get
an education?
________Would you be willing to give up having nice clotheB
to go to school?
   Would you be willing to take a part-time job and use
this money to pay for your education?
________Would you be willing to give up having a car to go
to school?
______ Would you be willing to give up going to parties to
get an education?
18. What was the highest school grade completed by your FATHER?
(Write your answer below.)
ANSWER
19. What was the highest school grade completed by your MOTHER?
(Write your answer below.)
ANSWER
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20. What Is your father's job? (Try to be as exact as possible.) 
ANSWER _____________________________
21. What is your mother's job? (Try to be as exact as possible.) 
ANSWER _____________________________
22. In general, my FATHER has (circle one number):
, 1. STRONGLY DISCOURAGED me from going to school.
2. DISCOURAGED me from going to school.
3. ENCOURAGED me to go to school.
1|. STRONGLY ENCOURAGED me to go to school.
£. HAS NOT INFLUENCED ms one way or the other con­
cerning going to school.
23* In general, my MOTHER has (circle one number):
1. STRONGLY DISCOURAGED me from going to school.
2. DISCOURAGED me from going to school.
3. ENCOURAGED me to go to school.
k. STRONGLY ENCOURAGED me to go to school.
5. HAS NOT INFLUENCED me one way or the other con­
cerning going to school.
21;. In general, most of my close FRIENDS (circle one number):
1. Are going to college.
2. Are not going to college, probably going to work.
3. OTHER ____________________
PLEASE PRINT YOUR NAME.
First Name Middle Initial Last Name
THANK YOU FOR HELPING.
APPENDIX B 





PE - Perception of Educational Opportunity 
PO - Perception of Occupational Opportunity 
SI - Influence of Parents and Teachers 
PI - Peer Group Influence 
DG - Deferred Gratification 
AL - Achievement Level 
AM - Academic Achievement Motivation 
EDASP - Educational Aspiration 
EDEXP - Educational Expectation 
OCASF - Occupational Aspiration 
OCEXP - Occupational Expectation
* - Significant at the 0.0$ level.
Standardized and unstandardized path coefficients are 
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NON -DELINQUHIT OCCUPATIONAL ASPIRATION wnngT.
Total
R ̂  « 0.891*
NCN-D5LINQUENT OCCUPATIONAL EXPECTATION MODEL
APPENDIX C 
REGIONAL DISTRIBUTION OF 
DELINQUENT AND NON-DELINQUENT SAMPLES
12?
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East Baton Rouge k k
Jackson - 2
Ouachita 5 2Rapides 1 1
Claiborne 1
Concordia - 2











#Grenier's (1972) classification system was utilized.
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SOOTH LOUISIANA DISTRIBUTION OF DELINQUENTS
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